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CHAPTER I 
DEFINITION OF THE PROBLEM 
1. Purpose of the Study 
This study will attempt: 
1. To research the available literature in order to 
gain information about group therapy, dramatic 
techniques in group therapy, and particularly 
dramatic techniques in group therapy as they have 
been used with groups of juvenile delinquents 
2. To create a weekly program of group therapy using 
dramatic techniques with male, court adjudicated 
delinquents in an agency setting 
3. To evaluate and summarize the conduct and results 
of the group sessions. 
2. Justification for the Method 
Used in the Study 
Juvenile delinquency has gained the eye and ear of the 
public and is beginning to be recognized not only as a serious 
problem, but as one which is open to solution by many 
approaches. The writer feels it is important and useful to 
explore fairly untried techniques with the purpose of 
II 
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ascertaining their values as tools for therapy and rehabilita- 1
1
1 
tion of the delinquent boy. 
The implications of non-directive therapy for ~ with 
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delinquents.-- The writer discarded the strictly non-
directive approach with the study group for several reasons. 
The Citizenship Training Group, the agency at which the 
group sessions took place, is an arm of the Boston Juvenile 
Court and therefore is an authoritative agency by virtue of 
its source, The boys must attend the agency activities as 
a requirement of their probation. The stated purpose of 
the program at the agency is one of retraining, re-education 
and rehabilitation. The primary non-directive thesis, 
belief in the client's ability to see his problem and reach 
out for help himself, is violated by the very character of 
the agency. 
Furthermore, the practical clinical problem with y 
delinquents as indicated by Thorne is to " • • • remedy 
the failure of previous training to direct behavior into 
socially acceptable patterns." The neurotic client with 
a strong super-ego developed according to socially accept-
able values cannot be compared to the delinquent who more 
often than not has a defective super-ego. The potential 
for individual problem-solving within a societal frame of 
reference is certainly not the same for these two person-
ality types, 
Confessional group therapy.-- Classical group therapy, 
1/F', C. Thorne, "Directive Psychotherapy" series of articles 
in Journal of Clinical Psychology (1946-1948). (As cited in 
Charles Gersten, "Group Therapy with Institutionalized 
Juvenile Delinquents,"~ Journal of Genetic Psychology 
2 
using a confessional type of approach, (either directive 
or non-directive), was also eliminated for use as the sole 
therapeutic technique with the study group. The discussion 
of one's problems and behavior implies recognition of a 
problem and assumes a desire to be helped. Such purposive-
1/ 
ness is rarely found in delinquent children. y 
Activity group therapy.-- Slavson feels that 
delinquents are not appropriate subjects for his activity 
group therapy either. In his description of children 
inaccessible to group therapy he includes children who: 
(1) are sadistic; (2) are masochistic; (3) steal; (4) are 
actively homosexual; (5) are homicidal; (6) are extremely 
aggressive. Slavson claims that the aggression of a 
psychopath cannot be curbed by any mild group pressure 
i/ 
such as a therapy group offers. 
Not all children benefit from unlimited permissiveness. 
The infantile child needs maturing restraint, and the 
psychopathic child could be greatly harmed by extreme 
permissiveness in view of long-term character development. 
Furthermore, a situation in which their aggressiveness is 
not controlled by an adult seta up considerable anxiety in 
ys. R. Slavaon, An Introduction to Group 'I'herapy, Inter-
national Universities Press, Inc.~ew York, copyright 
1943, p. 184. 
2 Ibid., p. 114. 
~ •• p. 89. 
3 
1/ 
some children. Delinquents need not only the acceptance 
and understanding of an adult, but they need for the first 
time to have limits set out of love and care for them, 
rather than as punishment and retribution. Guided group 
interaction can fulfill both the requirements of directive-
ness and permissiveness. Free discussion may be used in a 
friendly supportive atmosphere for the purpose of re-
educating the delinquent to accept the restrictions of 
society by finding greater personal satisfactions in 
conforming to social rules than in following delinquent 
Y' patterns. 
~ implications of dramatic techniques £2£ ~ in 
group therapy.-- Delinquents can't always say how they feel 
21 
or what is happening to them. They are able to communi-
cate, but not always through language. It is therefore 
important to provide channels to enable the delinquent: 
1. To get at feelings which affect individual and 
group behavior but are not generally verbalized 11/ 
2. To express the inner life through individual talents 
3. To communicate preoccupations 
1/Ibid., p. B. 
~rkle as cited in William c. Kvaraceus, The Community 
and the Delinquent; Cooperative Approaches to-rreventing 
and Controlling Delinquency, World Book Co., New York, 
1954, p. 363. J)s. R. Slavson, Re-educating ~ Delinquent Through Group 
and Community Participation, Harper and Bros., New York, 
mJ+, p. 124. 
~/Alan F. Klein, Role Playing In Leadershin Training and 
Grou Problem SolVIng, Association Press,ew York, 1~, 
"" 
-y= 
4. To make contact with reality. 
Since interview, {verbal), methods are not always 
rully errective in the adjustment or childhood and 
adolescent problems, other techniques must be sought. y 
Moreno suggests that the catharsis or action may bring 
.ll 
relier in the solution or emotional problems. Slavson 
too reels that creative selr-expression in a group environ-
ment seems an important tool in the treatment or delinquency. 
The value or creative expression in reducing inner anxiety 
and yielding ego-satisraction has been rrequently demon-
strated. The natural dynamic processes within the 
personality require externalization. rr there are no 
suitable media ror expression they take the rorm or 
!J) 
aggression. Dramatic activity may serve to redirect that 
aggression and enable the release or reelings in a less-
dangerous way than heretorore used by delinquents. Another 
advantage to playwriting and acting as group treatment 
21 
methods ror adolescents is that dramatics are a common 
reature in schools, and participation in them is considered 
1/Re-educating the Delinguent Through Group and Community 
Participation, loc. cit. 
g/J. L. Moreno, Psychodrama, First Volume, Beacon House, 
New York, 1946, p. 145. 
1/AQ Introduction to Group Therapy, op. cit., p. 21. 
~-educating the Delinguent Through Group and Community 
Participation, £2• cit., p. 125. ---
2/Rudolr Lassner, "Playwriting and Actin~ as Diagnostic -
Therapeutic Techniques With Delinquents, Journal or 
Clinical Psychology {1947), 3:349-356. --
----~==11==========-=-~---=========== 
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r, 
and remembered as a pleasure and privilege. For the 
delinquent, who is usually excluded from school productions, 
dramatics in group treatment may be rewarding as an activity 
for the very reason that it has been a forbidden experience 
up to that time. 
3. Scope of the Study 
A description of the function and make-up of the 
Citizenship Training Group.-- A description of the agency 
at which the group sessions were conducted may serve to 
give the reader a better understanding of the limitations 
inherent in the study. The program at the Citizenship 
1) 
Training Group is based on the principles that: 
1. A lack of training in the fundamental qualities of 
good citizenship and good manhood may make normal 
boys delinquent. 
2. Delinquency is not a trait of a particular cultural, 
racial, or ethnic group. 
3. Delinquency can be treated only through the combined 
efforts of education, psychology, psychiatry, 
sociology, medicine, and religion. 
The agency is headed by juvenile court justice 
?) 
John J. Connelly and directed by Louis G. Maglio. It was 
started by John Forbes Perkins, the third justice of the 
1/Beverly Harris, "Plain Talk About Juvenile Delinquency," 
American Mercury (September, 1958), 87:416:87-93. 
y!bid., p. 88. 
=====*============================~· 
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Boston Juvenile Court, in 1936. In 1934 a Harvard 
University study disclosed that most of the children seen 
11 by the court subsequently offended again. This study 
precipitated the formation of the Citizenship Training 
Group. The philosophy of the agency, as expressed by 
Judge Perkins' philosophy, is: "Crime and delinquency are 
not symptoms of disease • • . . The majority of delinquent 
children are badly trained, not ill • • • • they must be 
taught to discipline themselves and be given a fair chance 
to earn their freedom again by their own efforts: they 
?J 
must be helped to help themselves." 
The function of the Citizenship Training Group is to 
stand midway between the constant intensive supervision of 
the correctional institution and the periodic protective 
J/ 
contacts of the probation officer. The staff at the 
agency consists of: (1) a director; (2) a caseworker; 
(3) group workers; (4) a psychiatrist; (5) a psychometrist; 
(6) part-time teachers; (7) and a secretary. The agency 
functions directly under the judge of the Boston Juvenile 
Court, which permits its operation to be so controlled as 
to meet the needs of the Court. Headquarters are located 
YEoc. cit. 
2/Ibid.;-p. 88-89. 
J/LOiiis G. Maglio, "The Citizenship Training Program of the 
Boston Juvenile Court," Juvenile Court Judges Journal 
(December, 1956), 7:4. 
"~==~======================~~~-·--===========-==-~~~===== 
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in the Boston Young Men's Christian Union which is about a 
mile from the Court. 
The program at the Citizenship Training Group.-- The 
general plan of the program is that boys between the ages 
of 12 and 17 are required, as a condition of their probation 
to the Boston Juvenile Court, to attend the Citizenship 
Training Group immediately following their appearance in 
court. This attendance is for 12 weeks, 5 days a week, 
from 3:30 to 5:30p.m. If the boy satisfactorily completes 
his 12 weeks of training, it is then recommended upon his 
return to court that he be placed in the second stage of 
his probation period. During this stage he reports just 
once a week to the probation officer in charge of his 
district for a period of three months. The final stage of 
probation the boy is on his own and does not have to report. 
At the end of another three months a follow-up investigation 
is made, his case comes up for disposition, and if every-
thing is satisfactory it is filed. Therefore the boy is 
• 
subject to group training only in his first three months of 
probation. Since there is a constant flux of boys beginning 
or ending their first stage, no group at the Citizenship 
Training Group is permanent in its make-up. 
The group activities themselves are aimed toward 
individual adjustment and retraining. The physical 
conditioning phase consists of three hours a week,and it 
~ is planned to interest the boys in muscular development and 
" 1~. =~========·~=-~=~~=== 
body hygiene as well as to provide the staff an opportunity 
for observation and treatment. The crafts program is 
designed to develop a spirit of cooperation, a respect for 
the rights of others, and a sense of pride and self-
discipline in work. Two afternoons a week are provided for 
this activity. Group discussions have also formed an 
important part of the training program. They are held 
twice a week and the boys are encouraged to talk and tell 
what they think. The procedure is directively handled by 
introducing each session with a story or lecture of some 
kind. A period of questioning and discussion follows. 
It is required that all the boys attending the program 
have a medical examination. A complete social investigation 
of the home, the immediate family, the school, the church, 
and the social agencies to whom the family is known is 
undertaken by the caseworker during the boy's stay at the 
agency. The material gathered from this investigation, an 
interest sheet made out by the boy, the observations of the 
staff during training, and the results of the testing 
program are discussed in a staff conference. Decisions are 
then made to adapt the training and treatment to meet the 
boy's individual needs. 
The goals and values of the Citizenship Training Group. 
The essential goal of the agency is to help the boys 
develop a capacity for responsibility and to assist them 
9 
~ in achieving social maturity. To develop this social 
'~ 1==~======================~~~ ..~~~~~ ·~=-~~~~~==== 
skill it is felt that planned group activity is one of the y 
most promising treatment aids. It is realized that long-
established life patterns of behavior cannot be immediately 
eradicated by twelve weeks of training; however, the group 
activities have been found to modify attitudes which hinder 
y' 
a healthy community adjustment. In a preliminary way, the 
first stage of probation at the Citizenship Training Group 
attempts to initiate healthful social and personal habits. 
The record of statistics at the Citizenship Training 
Group indicates that of the 1900 boys who have passed 
through the training program since 1936, in at least 76.2 
per cent of the cases there has been no further criminal 
ll 
offense. To the criticism that the program being com-
pulsory does not reach the boys in a positive way, Director 
Maglio answers by again referring to the statistics. In 
1957, two hundred seventy-eight different boys voluntarily 
!±/ 
returned to the agency a total of 1,016 visits. In 1958, 
two hundred eighty-six different boys voluntarily returned 
21 
to the agency a total of 852 visits. When one considers 
that in 1957 there were 91 boys referred to the program, 
and in 1958 there were 109 boys referred to the program, 
1/Ibid. 
~ .£.!!. );BeVerly Harris, ££• cit., p. 91 
li(& 2/Citizenship Training Group, Inc. Affiliated with the 
Boston Juvenile Court, Annual Reports (1957, 1958). 
10 
the statistics regarding voluntary returns take on more y 
meaning. The boys return for a variety of reasons. Some 
come back to ask for additional help, or to tell about 
successes in jobs or schools. Others come back for program 
participation while some reveal problems which need y 
additional attention. Regardless of why they come back, 
the fact that they do would seem to indicate that the 
authoritative factor of compulsory attendance at the agency 
does not prevent a general feeling of acceptance from 
communicating itself to the boys. 
~ study group.-- The study group was composed of 27 
boys between the ages of 11-7 and 16-5. The intelligence 
quotients, as measured by the Wechsler-Bellevue Scale For 
Adolescents and Adults Form I, ranged from Full Score of 69 
to 124. The boys in the study group were attending the 
Citizenship Training Group as a condition of their probation 
for the following offenses: 
larceny (14) 
use of automobile without authority (4) 
breaking and entering 
breaking and entering and larceny 
drunk 
arson 
1/Ibid. 
g;LOU!s G. Maglio, 2E• cit. 
11 
stubborn child 
parole violation 
assault and battery 
trespassing 
unarmed robbery. 
Drama group meetings were held once a week for a period 
of approximately three and one half months, although this 
paper will concern itself with the first eight weeks only. 
Each group was seen for a 50- to 60-minute period every 
Honday. 
The study group was divided in order to facilitate 
more adequate supervision and more complete member partici-
pation. The division was accomplished by asking each 
member of the staff to rate the boys on a sheet devised by 
11 
the writer. The rating was to be made as a result of 
observations of the boys in group activities. A check was 
placed next to each boy's name under one of the following 
headings: 
1. Voluntary participant 
2. Participates when called upon 
J. Non-participant. 
Twelve such sheets were completed and the writer found that 
in all cases the extreme examples of participation or non-
participation were unanimously agreed upon by the observers. 
1JA copy of this rating sheet will be found in Appendix A. 
-~===== 
• 
This rating and the length of time remaining in the 
first stage at the Citizenship Training Group were the two 
factors considered for group placement. As a result the 
groups were balanced in terms of (1) the number of 
voluntary participants and non-participants, and (2) the 
expected duration of daily attendance at the agency. When 
boys went into their second stage of probation there were 
always new boys to take their place, but because of the 
original group planning there was always a steady nucleus 
of "old members" in each group. There were never more than 
nine or less than six in a group at a time • 
13 
CHAPTER II 
REVIEW OF PERTINENT LITERATURE 
1. Discussion of Group Therapy 
Definition and function.-- The term "group psycho-
therapy" was coined as recently as 1931 to designate the 
practice of group treatment. However, it is true that 
historically, group treatment has been used through the 
media of rite, drama, and folklore through the ages. There 
are several views of the function of group work. It has 
been used (1) as a timesaver, (2) as a substitute for 
individual therapy, and (3) as a new method of therapy, 
investigation, information, and education, unique and 
1) 
worthwhile on its own merits. According to Bain, Freud's 
classical psychoanalysis has within it the basic error of 
ignoring the group and the culture. He claims that Horeno's 
psychosociodrama has produced remarkable therapeutic results 
at less cost of time, money, and emotional turmoil than in 
classical psychoanalysis. The most important value of group 
experience seems to be the modification or elimination of 
egocentricity and psychological insularity. It increases 
the ability to feel with other people, to establsh positive 
y'Read Bain, 11 Science, Art, Ethics and Spontaneity," p. 46, 
Sociometry and The Science of Han, edited by J. L. Moreno, 
Beacon House;-New York, 195b: ---
-14-
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y 
identifications. Moreno says the premise of psycho-
analysis is that if 100 people were analyzed and put into 
a group, a smooth social organization would result. He 
believes that there are group situations which require 
special diagnosis and treatment, and that there is a locus 
of ailment beyond the individual. 
Group composition may be closed to new members, or 
open. The group may be homogeneous or heterogeneous. 
Conjecture abounds regarding all points of view. It 
should be kept in mind, however, that each group 11 ••• is 
not just a sum of different individuals, but a distinct y 
group personality." There are some phenomena in the group 
therapy situation which most authors agree are generally y 
present. Sibling rivalry behavior is considered character-
istic of any group situation. Transference, both negative 
and positive, usually occurs. In all groups the members 
modify and are modified by group interaction. This happens 
to such a degree in some groups that the members are said 
to be therapeutic role-players. In connection with thera-
peutic gain, insight occurs in some members and promotes 
i)J. L. Moreno, Psychodrama, First Volume, Beacon House, 
New York, 1946, p. 315. 
g/Barbara H. Wright, Practical Handbook for Group Guidance 
for Leader-Advisors of Homerooms, Common-rearnings Classes, 
and Glubs, Science Research Associates, Chicago, 1948, 
p. 167. 
}/Leon Gorlow, Erasmus L. Hoch, Earl F. Telschow, The 
Nature of Nondirective Group Psychotherapy an Experimental 
Investigation, Bureau of Publications, Teachers College, 
Columbia University, New York, 1952, p. 9-ll. 
15 
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gain. Even the passive member is subject to gain and in 
many members there is an alteration or personality structure 
to the extent that the member gains self-acceptance and 
understanding of fundamental motivations. 
The group leader.-- A review of various writers 
discloses that all of them consider the following as 
important techniques in group therapy: 
1. Leader participation, how much, what kind, and when 
2. Use or silence 
3. Use of interpretation 
4. Effect upon the group of the therapist's person-
ality. 
However, there is a lack of agreement and consistency 
between each writer's views. There is a derinite need for 
verification of assumptions and speculations concerning the 
above functions through empirical investigation or research 
studies. So much has been written concerning the necessary 
qualifications and functions of a group leader, the writer 
has selected only those premises which, by the frequency of 
their appearance, give the impression of being generally 
accepted. 
In group therapy the members should relate to the group 
as well as to individuals in it. The therapist is the y 
catalytic agent. By his attitude of acceptance, 
l/S. R. Slavson, An Introduction toNGroup Therapy, Inter-
national Universities Press, Inc., ew York, copyright 
1943, p. 138. 
16 
I 
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r 1 friendliness, and appreciativeness, like attitudes are set 
up in the members toward one another. The leader should 
set the therapeutic atmosphere. It is agreed by most ]} 
wrl.ters that freedom of expression should be encouraged 
during the first session,and some attempt should be made 
to explain the nature of the experience. The leader is 
warm, relaxed, and easy. He must expect the group to 
respond and 11 •••• should make it easy for people to be 
themselves, to speak freely, to act as they 
friends, to be involved and participating." 
would wl.th y 
Problem 
identification rests upon the atmosphere in intimate groups. 
Is there fear of reprisal, ridicule, and punishment for 
expressing problems? Does the leader reward persons seen 
as helping the group or keeping the status quo? All 
2] 
this prevents free working out of real problems. The 
leader must play a neutral, passive role. He must refrain 
from retaliatory behavior. The therapist must be able to 
!Jj 
take it without taking it out on the group. He may 
occasionally limit the expressions of the group, but he 
still must remain a sanctioning and accepting person. 
Guiding a group requires neither dominance nor lack of 
1/Leon Gorlow et al., £E• cit., p. 14. 
2/Alan F. Klein, ~Playing in Leadershi~ Training and 
~.Problem Solving, Association Press,ew York, 193b, 
3 Ibid., p. 44. 
William C. Kvaraceus, The Community and the Delinquent; 
Cooperative Approaches to-Preventing and Controlling 
~ Delinquency, World Book Co., New York, 1954, p. 365. 
1 
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control. 
indirect. 
The leader's influence should be quiet 
Informality and activity should never 
and y 
be 
allowed to turn into disorganized rowdiness and purposeless 
noise, however. When interference is necessary, it should y 
be done in a positive and calm manner. The group should 
be permitted to censure each other if at all possible. 
Interference by the leader should be motivated by concern 
for the group, not a concern for the prestige of the leader. 
17 
The non-directive therapist is a non-evaluating, 
accepting, permissive individual, who does not become a 
source of threat. Complete responsibility for the thera-
peutic hour remains with the client. The therapist merely 
clarifies feeling, restates content, and acts as a 
completely accepting person. 
!tl Slavson says that the therapist in activity group 
therapy must not come down to the children's level or 
become familiar. He must retain his symbolic value as the 
ego ideal and the group's super-ego. This is what encourages 
growth in the individuals and the group. The therapist 
should not put himself in the position where he can be 
defeated. Many children in a therapy situation will desire 
to challenge adults and be hostile. If a child challenges 
the therapist overtly, for example by disobedience, he is 
1/Barbara H. Wright, 2£• cit., p. 176. 
£/Ibl.d., p. 178. -
'I;'EeOn Gorlow et al., 2£• cit., p. 24. 
~ [!~Introduction to Group Therapy, op. cit., pp. 169, 147, 
r~ 1====~~15~q;~=========~==============::==========~====~==o==~ 
I 
r, asked to leave the room. But retaliation should never be 
the motive of the therapist. He must be absolutely certain 
that he is fully accepted by all members of the group 
before he tries restraint of any kind. In activity group 
therapy~ the group leader accepts everything, tolerates 
much, sanctions little. y 
The psychodramatic director is a producer, the chief 
therapist, and a social analyst. The director is usually 
not in the situation with the subject but outside of it. 
He is like a prompter, narrator, commentator, and announcer 
of events. y 
The spontaneity class leader is concerned mainly 
with the group spirit. He, as the instructor, has complete 
autrtority at first. Authority in direction will gradually 
migrate to leaders in the group. The instructor should be 
a person of warm and friendly disposition, creative, 
controlled, and quiet. 
. ~ In the process involved in role-play~ng, the leader: 
1. Designs the action 
2. Directs procedures 
3. Develops sequence 
4. Helps members and the audience to become involved 
5. Maintains reality and spontaneity 
1/~chodrama4 £E• cit., pp. 252, 94. ~1Eld., p. 1 3. lfAI80 F. Klein, £E• cit., pp. 125, 128, 103, 109, 126. 
19 
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6. Protects the players 
7. Stimulates insightful discussion. 
The director of role-play supports and encourages everyone 
in the group. He keeps the focus on the group and helps 
group members understand and solve their own problems. The 
leader enables the group to learn, but he keeps in mind 
that the members must learn for themselves. It is not his 
job, nor within his capacity, to solve problems. It is 
also up to the leader to cut the action when he feels that 
enough has been seen for an analysis of the problem, or 
when insight has been gained by the audience. Cutting 
should be done when the scene has lasted too long and when 
the audience is stimulated and ready for discussion. In 
regard to discussion, people learn by experience and analysis 
not by being told how to act. However, the leader must ask 
searching questions, open areas for thought, seek principles, 
and generally guide the discussion. The atmosphere in a 
role-playing group is nonpunitive, warm, easy, accepting. 
There is freedom to discuss, to explore, and to learn. No 
group can be pushed into selecting problems for study, into 
wanting to do something about its problems, or into role-
playing. Only a permissive atmosphere makes spontaneity 
possible. 
2. Types of Group Experiences 
Group treatment ranges from highly structured didactic 
20 
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I I 
,-, activity groups, to the nondirective approach. A variety 
of devices are used in facilitating and promoting verbal 
11 
interaction in a group situation. Schwartz, Rubin, and 
Katz used films. Curran, Schilder, and Bender used 
puppetry. Horwitz used spontaneous drama. All were used 
as loosening up techniques to promote free release of 
feeling preparatory to fruitful group discussion. Before 
presenting a discussion of the specific kinds of group 
treatment, it might be helpful to define some terms. In 
group psychotherapy the group is treated as a unit. In 
psychodrama the protagonist of the group portrays his 
private world. In sociodrama the whole group participates 
in action and their protagonists portray their collective 
?) 
world. 
Activity group therapy.-- The actions and activities 
through which the subjects in a group give expression to 
their inner feelings represent the main therapeutic device 
21 in group therapy. This is the theory of activity catharsis. 
!±! 
Group therapy as defined by Slavson is treatment in which 
no discussion is initiated by the therapist, and inter-
pretation is rare. Emotional reorientation comes from 
experiencing actual situations, living and working with 
other children, and as a result modifying feeling tones and 
1/Leon Gorlow et al., 2£• £11., p. 14. 
gjRobert Bartlett Haas, Psychodrama and Sociodrama in 
American Education, Beacon House, New York, 1949, p-.-230. 
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~~====~==========================================~o======9F•2~2===== ~,-., habitual responses. Maladjusted children must experience 
release through some form of activity and interaction with 
others. This way they may establish new patterns and 
1] 
feeling tones, therapy through experience. In activity 
group therapy the child is accepted fully with all his 
faults, shortcomings, destructiveness, and hostilities. He 
is relieved of censorship, disapproval, nagging, punishment, 
and the anxiety of his own guilt feelings. Antisocial and 
destructive behavior is not approved, but it is accepted or 
tolerated as an expression of the child's personality and 
needs at the moment. y Permissiveness is adopted for a two-
fold purpose. The earlier SUPer-ego of the child was 
derived through fear of rejection and punishment. The new 
super-ego, through permissiveness, is derived from love and 
positive identifications. Also, the therapist must not put 
himself into the category all other negative adults in the 
child's past have been in, by using restraint and prohibi-
tion. It must be stressed, however, that even children with 
behavior disorders and neurotic manifestations can be )} 
allo1ved complete unrestraint only in the early periods of 
group therapy. The adult exerts increasing restraint as the 
child's ability to withstand frustration is increased. When 
children no longer need adult control, admonition, sanction, 
1/Ibid., p. 15-16. 
~ •• p. 6-7. 
•• p. 8-9. 
I 
~-=====~===================================,~=~~~==========~~~~~3~==== ~ and punishment, they have gone a long .vay toward maturity, 
1) 
According to a study by Gertrude Goller, four 
conditions are necessary for complete success in activity 
group therapy: 
1, The child must be under 13 years of age. 
2, The child must have had inadequate social contacts. 
3. The child must be neurotic or have neurotic traits. 
4. The child must have been unable to get along with 
children or have a need to express aggression. 
Before assignment to a group, it is necessary to have 
v I information about a child so that the therapist can 
understand the emotional needs of the child and anticipate, 
somewhat, his responses. The information also facilitates 
grouping in accordance with the child's needs, There are 
several factors considered when assigning children to 
2.1 groups, The groups are never larger than five or six, and 
desirably, there is no more than a two-year age span between 
members, The I, Q, is not considered important, but the 
group members are always of the same sex, No previous 
acquaintances are put together, and the visits of friends 
of group members are allowed only occasionally, Maturity 
of personality is always considered, and most important, not 
too many of one behavior characteristic are put in a group. 
1/Ibid,, p. 8~, 
~ •• p. 2. 
~-· p. 120. 
~~==~============================·~=~=========~========! 
\ I 
An equilibrium of aggressive, active, and withdrawn members 
is desired. 
11 
Slavson feels that only in-service training is 
effective in preparing the therapist. Background knowledge 
is important, but essential skills and judgment can come 
only from experience. He considers the following person-
£/ 
ality traits necessary for activity 
1. Sensitivity 
group therapists: 
2. Fundamental lack of hostility 
3. Placid temperament 
4. Positive approach to life 
5. Objectivity 
6. Possession of psychological insight 
7. Resourcefulness in meeting problems 
8. Ability with tools and crafts work 
9. Ability to receive suggestions, lack of defensive-
ness. 
Drama as therapy.-- Interpersonal relationships, the 
activation of creative and life-expanding experiences in 
:J./ 
themselves can serve to reconstruct the lives and 
behavior of young people. Through the vicarious experience 
of impersonating human beings who love, hate, rejoice, and 
1}Ibid., p. 179. md., p. 174. 
~. Slavson, R~-educating the Delinquent Through Group 
and Community PartLcipation, Harper and Bros., New York, 
'1954, Preface. 
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feel frustrated, the student extends his life experience 
and gains insight into his own and other people's problems. y 
Chorpenning describes human life as a unity. She 
says that a personality is the dynamic center of interaction 
within that unity. It is wrought by interaction with other 
parts of the whole. This give and take creates in each 
person a pattern, a configuration of motor tension which is 
2/ 
unique with each individual. In the dramatic experience 
you can undergo a reconfiguration and take on the tension 
pattern of the imagined character. Through this process a 
person may approach the pattern.of reaction of an imagined 
character so nearly that he will be flooded with emotions 
and meanings alien to him. The imagined character will no 
longer be an object entirely outside one 1 s skin but one's 
consciousness of him will become subjective. That is the 
dramatic experience. It is the dramatic experience of 
another personality through the actor's reactions and 
practice in the role which seems to bring about the changes 
btl in personality growth and adjustment. Imitative, 
external acting very seldom has the same result. 
Drama as therapy has several agreed upon advantages. 
YRuth Strang, Group Work in Education, Harper and Bros., 
New York, 1958, p. 200. 
g/Charlotte B. Chorpenning, "Dramatics and Personality 
Growth,"~ Trends in Group Work, Joshua Lieberman, Editor, 
Association Press, New York, 1938, p. 140. 
1/.!.Q_:I,Q. , p. 141. 
~--·, p. 142. 
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,-, Dramatic art form can develop what every imagined person-
1/ 
ality obviously is, how he gets that way, and what his 
environment is. Dramatic performances demand the co-
operation of many persons with varied abilities; therefore, y 
they are inherently socializing. Dramatics fulfills an 
important prerequisite of a projective technique, which is 
disguise 2Jof its diagnostic-therapeutic purpose. Social-
relational skills are as subject to training as are the 
!±/ 
skills of reading and writing. Psychodrama affords practice 
of different ways of dealing with a problem. In many 
.21 instances psychodrama produces less intense and complicated 
transference reactions than classical group therapy. Psycho-
§/ 
drama's make-believe quality serves to protect the actor 
from anxiety that the revelation of distressful emotions 
creates in other therapeutic situations. Much less per-
severation of feeling is noted after therapy sessions using 
drama than in regular group therapy. 
Psychodrama.-- Moreno says that the effect one child 
1/ has upon another in spontaneous play is cathartic. Therapy 
1/Ibid., p. 148. 
~th Strang, 2£· cit., p. 200. 
3/Rudolph Lassner, "Playwriting and Acting as Diagnostic -
T'herapeutic Techniques With Delinquents," Journal of 
Clinical Psychology (1947), 3:349-356. --
!!}Robert R. Blake, "Experimental Psychodrama With Children," 
~Psychotherapy (1955), 8:347-350. 
~~~~holas Verven, Samuel Waldfogel, Robert A. Young, 
Modified Psychodrama and Group Therapy in a Treatment 
Camp," International Journal of Group Psychotherapy (July, 
1956), 6:3:299. 
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-in dramatic activity, is brought about by " 
• • •• the 
relationships among children, the role in which they 
function, and the symbolic or actual resemblance to their 
1) 
01on life situation." Psychodrama, as defined by Moreno, 
ill the science which explores the truth of the psyche by 
2./ 
dramatic methods. The nearest approach to psychodrama 
historically is the Commedia dell Arte. In the Commedia 
dell Arte the plot was written and the dialogue was impro-
vised. The aim was entertainment, not therapy. In many of 
the plays, however, the same types of characters appeared 
recurrently, and therefore cliches of dialogue developed 
and spontaneity was lost. A true precedent for psycho-
drama might be found in the civilizations of the prehistoric 
period. The witch doctors and their exercises were merely 
acting out tribal and individual desires and problems in 
order to appease and appeal to their gods. As early as 
Aristotle the cathartic value of drama was noted. In his 
Poetics he II says, • . . • the task of the tragedy is to 
produce in the spectators, by means of fear and pity, a 
21 liberation from such emotions." One of the main premises 
of psychodrama is that re-enactment of past experiences 
brings liberation from the first experience. One gains the 
point or view of the creator from re-enactment, a point of 
ytoc. cit. 
'?lf6Id.:Ji. 12. 
~totle, Poetics, text and translation by 
1895, (As cited in J. L. Moreno, Psychodrama, 
Beacon House, New York, 1946, p. 29. 
: 
S. A. Butcher, 
First Volume, 
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view free from one's own nature, Psychodrama treats the 
id<3a of catharsis in four areas, the mental, the somatic, 
the individual, and the group. 
The common principle producing catharsis is spontaneity, y 
It seems or the principle of spontaneous dramatic action. 
that there is nothing for which human beings are more ill-
prepared than for surprise. Conscious development of 
spontaneity through training would open new vistas for the y 
human race. People who are taken by surprise without 
spontaneity training act frightened, stunned, respond 
falsely, or not at all, People normally have one focus, or 
one role, If an individual is placed in an unexpected role, 
one which is as different as possible from the role which 
occupies him daily and ordinarily, the individual attaches 
himself to the new role, This leaves his old role open for 
study, because the processes controlled by the original 
21 
role are now partially or wholly uncontrolled. In this 
way spontaneity is an aid to the use of psychodrama as a 
diagnostic tool, 
Psychodrama can be used therapeutically and education-
bl/ 
ally as well as diagnostically. The patient is put on a 
stage where he can work out his problems with the aid of 
1J J. L. Moreno, 2J2.• cit., p. 18, 
yrbid., p. 47. 
~·., p. H4. 
!tfRobert Bartlett Haas, 2J2.• cit., p. 38. 
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therapeutic actors. Thus, through role-playing and other 
dramatic techniques, both diagnosis and treatment is brought 
11 
about. Moreno reels that this technique can be used ror y 
every problem and every age level because it portrays 
human society in miniature. Psychodramatic treatment is 
orten "closed" treatment. That is, the patient is taken out 
or his immediate environment and is placed in a situation 
especially constructed for his needs. The therapeutic 
theater is closed because there is no room ror spectators 
other than the psychiatrist and his assistants. The only 
ractor in the procedure which is objectiried, tested, and 
prepared is the director and his assistants. The prepara-
tion enables them to be objective and gives them confidence. 
The subjects, however, must be spontaneous. 
The rirst task of a psychodramatic director is to get 
the session started. He might give a short lecture rirst 
and then proceed with an interview with a volunteer. He 
discloses to the subject the role to be enacted. This pro-
cedure is called tbe act of communication. It provides a 
starter by telling the subject the role and the possible 
rorm it may take. The rest or the procedure is the free 
expression or the subject. The director should be able to 
step into the action and speak directly to those taking 
part in the scene. He can move rrom one to the other, 
1/J. L. Moreno, 2£• cit., p. 177. 
:g,/Loc. cit. 
I ( 
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inspiring or checking actions. The director can also play 
the role of observer and spectator, concentrating on the 
action. This way he is removed from active participation 
or interference with what is going on on the stage. He y 
should work with the minimum expenditure of emotional 
energy. Once a production has begun, the most desirable 
method of conducting it is to leave its development to the 
subject. Aside from the director and the subject, other 
participants in the psychodramatic procedure are the 
director's assistants, other staff-workers. They fulfill y 
the position of auxiliary egos. They may portray (1) a 
real person in relation to the subject, (2) a character whom 
the subject imagines, or (3) a part of the subject's own 
ego. Their function is also three-fold. The auxiliary ego 
is an actor who portrays roles required by the subject's 
world, he is a therapeutic agent, and he is a social invest-
igator. One 
The audience 
more y 
is 
group is an integral part of psychodrama. 
both the representation of the world to 
the subject and is the patient or learner at times. 
Some advantages of psychodrama, as stated in the 
literature, follow. The psychodramatic group enables the 
v 
sharing of individual differences for the benefit of a 
1/Ibld., p. 257. 
~-· p. 259-260. ~-· p. 261. ~rt Bartlett Haas, ££• cit., p. 46. 
larger social whole. Psychodrama includes all the skills, 
techniques, and processes which are involved in the un-
rehearsed but not unplanned dramatization of human problems 
for the purpose of dealing with them more effectively. 
?:} 
Haas characterizes psychodramatic methods in counseling 
as a positive approach midway between the extremes of 
directive and non-directive counseling. He refers to it as 
self-directive counseling. 
Sociodrama.-- Three categories of psychodrama exist. 
They are the personal, interpersonal, and societal. None 
of these experiences ever occurs in isolation. Psychodrama 
deals with inter-personal relations and private ideologies. 
Sociodrama deals with inter-group relations and with 
collective ideologies. Catharsis in sociodrama differs 
2.1 from catharsis in psychodrama. Psychodrama aims at 
personal catharsis of personal problems. Sociodrama aims 
at catharsis of the group and group situation. Sociodrama 
is founded on the conception that the problems of a group 
find 
than 
better solutions for the~roup within the group rather 
from without the group. Material is drawn from the 
group, as group catharsis is the desired end. In sociodrama 
identification of the spectator with the collective 
yrbid., p. 38. 
~., p. 181. 
3 Ps chodrama, ££• cit., p. 364. 
Robert Bartlett Haas, ££• cit., p. 161. 
l 
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characters or actors on the stage should occur. The chief y 
contribution of the sociodrama in changing behavior is 
that the solution of a problem lies in the understanding of 
the situation itself rather than in an abstraction of right 
and wrong. Sociodrama itself is a discussion method combined 
with a drama method. The director of sociodrama keeps the 
action going spontaneously and enlists the participation of 
actors and the audience. The techniques used are as y 
follows: 
1. Spontaneous acting of roles 
2. Interaction with other participants 
3. Role reversal 
4. Auxiliary coaching 
5. Discussion. 
From one experiment using sociodrama some conclusions 
regarding advantages and disadvantages were drawn. The 
weak points of the technique were found to be several. Not 
all people can role-play equally well. The atmosphere of 
the group is not like life situations, and the dramatic 
presentations may be lacking in factual basis and become a 
debate of opinions. Strong points were also observed in 
the same experiment. The role-players get the feel of a 
situation better through enactment. Reversal of roles 
1/Lois B. Shellhamer, "Solving Personal Problems Through 
Sociodrama," The English Journal (November, 1949), 
38:503-5. 
~ £/Robert Bartlett Haas, £E• cit., p. 177. 
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,-, functions both as an educational and therapeutic technique, 
Sociodrama helps to promote an emotional awareness of others 
and one's self, encourages new insight and action learning, 
It is suggested that the foregoing conclusions are of some 
importance to anyone planning to use this technique, 
Spontaneity training.-- The objectives or learning and y 
the treatment of personality problems are met through the 
procedure of spontaneity training also. Spontaneity evokes 
adequate responses of the self to novel situations. It lays 
hold of creative or dramatic skill, All things grow through 
playing out the later stages of life, This is the way 
children realize their dreams, and personality comes to 
maturity, The director selects roles 
characteristics needed in the person. 
that will produce the 
?) 
A series of situ-
ations as they may occur in the home, the place of business, 
or elsewhere, are constructed. Depending upon the person, 
the situations are either chosen by him or suggested to him 
by the instructor, The players are told to throw themselves 
21 
into the situations, to live them through, and to enact 
every detail as if they were in earnest. Every situation 
is varied, either in the motives, in the materials, in the 
persons acting together, or in some other essential phase, 
After each performance there is an analysis and discussion 
with the players and the instructor, (director), taking 
1/Psychodrama, £E· cit., p. 137. 
2/Ibid,, p. 14~· 
"f/Thin n 1-:i.J 
33 
part. The discussion covers criticism of the emotions dis-
played, the mannerisms, the knowledge of the situation as 
shown by the portrayal, the speech, posture, and facial 
expressions of the participants. During spontaneity train-
ing the real situation is not in earnest, but it is brought 
as close to life as possible. Here the person learns first 
to meet a simple situation before he is thrown into a more 
complex one. Through spontaneity training individuals have 
11 been trained to handle interpersonal problems and 
irritability and oversensitivity in living with others. y 
Training is begun by assigning people to act with 
individuals who are definitely neutral or sympathetic. 
Then, gradually, people are brought in contact with 
individuals with whom they have difficult relations. 
Each session of spontaneity training should be carefully 
prepared for. The instructor or director should have a 
general outline of situations in mind. The selection of 
these situations is a large part of the problem of training. 
!±/ One alternative is the use of the role test. It is useful 
as a warming-up device, and it is effective for procuring 
participation in a new group. A role can be defined as an 
assumed character or function within social reality, for 
example a doctor, a policeman, a judge. A role can also be 
1/Ibid., p. 138. 
~cit. 
3 Ibid,-;-p. 144. 
Robert Bartlett Haas, ££• cit., p. 98. 
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r, a crystallization of all the situations in a special area 
of operations through which the individual has passed, for 
example a father, an eater, a drunk. The participants may 
be asked to name the kinds of jobs found in their community 
and then enact them for the group. 
Role-playing.-- The writer has devoted more time and 
space to the description of this technique than to any of 
the others because it is closest to the procedure used by 
the writer with the study group. The purpose of role-
l/ playing, according to Klein, is as a training device, a 
problem-solving device, and a device to stimulate discussion. 
It should challenge and hold the interest of the group. 
has been found to stimulate thinking 
It y 
and motivate learning. 
Role-playing should not threaten the group so that action is 
prevented and anxiety and resistance are created, nor should 
it be too complex. Rather, clarity and brevity is desirable. 
A flexible schedule is necessary for role-playing. 
2) 
It is not advisable to use the technique when a rigid time 
limit must be observed. Leeway for development, redoing, 
and discussion is necessary. No written cues are used. The 
!±/ director uses cues only in the case of the social situation 
role-playing where the story is important. Rehearsals are 
undesirable and restricting. Naturalness, reality, and free 
Y.2£· cit., 
Y.l.£id., p. 
I/Ibid.' p. ~-- cit. 
p. 63. 
66. 
102. 
36 ~~===+===============================~~=============~--~~ 
interpretation are encouraged at all times. To reduce 
feeling against acting in front of other people, familiar, 
simple, and non-threatening material is used at first. 
y 
If it is possible to have everyone role-play at the same 
time, the fact that there is no audience encourages freer 
responses. Whether the situations to be used in role-
playing should be planned or unplanned is dependent upon the 
21 desired outcome or need of the group. When time is short 
there's a greater need for a prefabricated role-playing 
design. In the matter of casting, the director may ask for 
volunteers, assign roles, or hand out parts so that the 
!J/ person plays the part he gets by chance. It would seem 
most beneficial if the people involved assumed the roles of 
their own volition rather than being assigned them. People 
21 
cannot perform in a role with which they can't identify. 
There are, however, some disadvantages to using volunteers y 
for roles. The people who need the experience least, 
usually volunteer first. Many members, who need the practice 
role-playing can afford, hesitate to volunteer. Volunteers 
may not choose the roles that will help them most. People 
often do not want to volunteer for unpopular or revealing 
roles. However, if the group is small enough everyone is 
l/Loc. cit. 
2/!i)Id.' p. 46. 
3 /Thfr-Fi:nd. , P • 64. 
Ib d., p. 70. 
5/Tiiid.' p. 67. ~-' p. 68-69. 
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drawn into participating eventually. The director can use 
role reversal to help the participants experience different 
kinds of roles. Furthermore, the audience can gain insight 
by simply watching the proceedings. 
There are several definite steps in the role-playing 
process that are agreed upon by most writers. This writer y 2 
will discuss the steps as outlined by Klein and Shaftel. 
The warm-up is an agreed upon procedure which precedes the 
enactment. The director may present a problem situation to 
the group through discussion or by distributing a short y . 
case, incident, or problem story. He may then ask the 
members to read the material, think about it, and role-play 
it without any discussion. More commonly, the procedure of 
warming-up is used for audience awareness and identification. 
The warm-up acquaints the group with the problem. It 
involves the members emotionally and generalizes the problem 
v 
so that it extends into their experience. The actors need 
a framework of background to guide them in being the 
character and to let them know how the character would 
respond. The purpose of the briefing or warm-up is only to 
. ~ put the aud~ence and actors into the situation. Instruction 
g~.cit. 
f/George and Fannie R. Shaftel, Role Playing The Problem 
Story - An Approach to Human Relations in the Classroom, An 
Intergroup Education Pamphlet, National Conference of 
Christians and Jews, 1952. 
~Alan F. Klein, £E• cit., p. 86. George Shaftel, £E.-cit., p. 23. ~ 1/Alan F. Klein, £E• cit., p. 79. 
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should be kept to a minimum to allow for a maximum amount 
of spontaneity. After the presentation of the problem, the 
director can choose the people who are the most vocal about 
1/ 
the characters, thereby showing that they have identified 
with the roles. This procedure may be used if volunteers 
are not forthcoming. The actors may have a short period of 
time to plan what they are going to do in a general way. 
?} 
Sometimes a question and answer session between the leader 
and the actor can establish a background for the character 
leading into a plan of action. The questions supplement the 
briefing, put the actor into his role, and help the audience 
see the character more clearly. A warm-up is not always 
needed, however, and when the group becomes experienced they 
2.1 
can warm each other up. 
Even with the briefing and the warm-up an actor may 
!J/ 
still introduce something out of context and character. 
This is part of reality, however, and how the other actors 
handle it is useful. With experience, actors are less likely 
to depend on these unreal solutions to solve their role 
problems. 
The next step in the process is the preparation of the 
21 
audience. The director may suggest that the audience 
1/George Shaftel, 2£• cit., p. 25. 
2/Alan F. Klein, 2£· cit., p. 80. 
J/Ibid., p. 84. -
Ib d., p. 85. 
2jGeOrge Shaftel, 2£• cit., p. 26. 
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listen for certain feelings and watch for clues in body 
movement. The audience is reminded that they will have a 
chance to discuss how they would have handled the situation 
and to participate in the re-enactment. Sometimes the y 
members of the audience are briefed like the actors. After 
the enactment they are asked to describe how they felt and 
reacted while watching the role-play. The length of the 
enactment isn't important. The actors should be briefed to y 
avoid long speeches and irrelevant material so that the 
pace of the role-play is kept up. No role is expected to 
be acted flawlessly, and the group should understand that 
the way an actor portrays a role has no reflection on him 
2.1 
as a person. The leader must emphasize that it is not the 
individual who is being evaluated but only the part he is 
assuming. Therefore, the ego does not raise barriers against 
!Jj 
criticism and prevent change stemming from insight. After 
the enactment it is preferable to ask the actors to comment 
on their own behavior first. This frees the audience to be 
critical, but only of the roles, not of the people assuming 
.v 
the roles. 
After the enactment, discussion and evaluation take 
place. The leader may question the group regarding which 
YA1an F'. Klein, .2£• cit., p. 106-107. 
2/Ibid., p. 103. 
}/George Shaftel, .2£• cit., p. 27. 
0 • cit., p. 32. 
A an~ Klein, .2£• cit., p. 110. 
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roles they as the audience felt identified with. He may as 
questions in reference to how well the problem was solved 
?) 
and ask for suggestions of alternative courses of action. 
Through discussion the group will be able to weigh the con-
sequences of each suggested solution and choose new 
J) 
possibilities on the basis of deeper insights. The leader 
or director may guide the discussion by questioning, clari-
!J/ 
fying, summarizing and reflecting feelings. However, the 
discussion is not meant to be leader centered. Most of the 
interaction should take place between the members of the 
.2.1 
group, not between the members and the leader. If the 
discussion calls for it, a re-enactment of the problem using 
an alternate solution may be forthcoming. In the re-
enactment you may use new actors or simply change the y 
roles. Whether there is a re-enactment or not, some kind 
of evaluation of the session should be made. Naturally the 
evaluation depends upon the purpose of the role-play. The 
group members may want to evaluate how close the process ]} 
came to achieving the purpose. Whatever the purpose is, 
no meeting should end negatively. The leader may help in 
the evaluation by stressing the positive elements and the 
1/Robert Bartlett Haas, £E• cit., p. 24. 
2 George Shaftel, £E• cit., p:-28. 
Loc. cit. 
ober~artlett Haas, £E• cit., p. 24. 
Alan F. Klein, £E• cit., p. 111. 
~George Shaftel, £E.-eft., p. 29. 
1/Alan F. Klein, £E• cit., p. 120. 
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accomplishments of the role-play. Sometimes it is worth-
while for the leader to help the group generalize the 
problems portrayed and identify with the role-play more y 
directly by sharing like experiences with the group. This 
helps the groups realize they have common problems. Out of 
the ensuing discussion, the group may decide on general 
principles of conduct. This is an important procedure 
because the principles decided on bear the authority of the y 
peer group. 
Both Klein and Shaftel admit to several dangers in the 
role-playing process. Role-playing can be threatening 
because it involves self-exposure. Therefore, the atmos-W 
phere must be nonjudgmental and accepting. The leader must 
be careful to create situations and roles that are different 
enough from reality so that no one is hurt. When people are 
given more self-awareness than they can handle, with no out 
such as that it was a make-believe role, it can prove 
~ damaging. Klein points out several factors to keep in y 
mind when using role-playing: 
1. The group should be concerned with the problem used, 
and it should fit the group's level of understanding 
aM~turi~. 
1/Ibid., p. 116. 
2 George Shaftel, 2£· cit., p. 30. 
Loc. cit. ---
Alan p;-Klein, 2£• £11., p. 174. 
~/Ibid., p. 70. 
•• p. 167-169. ~~==~==========================---~·~==========~F=== 
2. Role-play is a method, not an end, which elicits 
only surface symptoms usually. 
3. Overnight change in the members should not be 
expected because change can only come after aware-
ness and understanding. 
4. The leader should avoid personal exposures on the 
part of the members and material which will reveal 
personal and private feelings. 
5. Role-playing is a democratic procedure which follows 
the premise that people can be helped to solve their 
own problems, think for themselves, and develop 
themselves. 
6. The role-play should not be set up so there is only 
one possible answer to the problem. 
7. A minimum of talk and an avoidance of answer-giving 
should be the leader's two cardinal rules. 
Shaftel mentions many of 
dangers of role-playing. 
the same factors in his list of ]} 
He stresses the fact that the 
group leader not only shouldn't give answers but is not 
able to. The situations treated by role-playing do not have 
an easily discernible, single, correct solution. Shaftel al 
urges the group leader to help the group understand and 
forgive poor or socially unacceptable solutions. The danger 
of guilt feelings being aroused can be negated by the 
1/George Shaftel, ££• cit., p. 34. 
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positive approach of growth and change. This suggestion 
was often utilized by the writer in working with the study 
group. 
Several writers have discussed the values of role-
playing, and many have arrived at similar conclusions. Both 
y 2/ 
Klein and Moreno agree that role-playing, particularly 
for the child, is a rehearsal for life. It is a relatively 
danger free manner of solving a puzzling situation. The 
unknown is more terrifying than the worst known. Through 
role-playing 11 we can enact what is coming so as to reduce 
the anxiety and ready 
to deal with the real 
2/ 
Haas and Shellhamer 
ourselves for reality •••• easier 
!J) 
thing when it does come along." y 
feel that role-playing enables the 
discovery of common needs and aspirations which leads to 
further understanding of others. People playing roles have, 
for the first time, the ability to put themselves in others' 
shoes. This is an aid to better human relations in several 
ways. The role-players may realize why their previous 
behavior was ineffective toward the person they are playing, 
because they feel the way that person felt. Role-players 
may discover differences and uniqueness' in other people and 
may also reveal their own values and themselves to others 
Science of Man, 2£• cit., p. 161. 
cit., p.l4~ 
through this process. Klein adds other advantages to 
using role-playing. He points out that the role-player can 
observe and analyze his behavior more objectively because 
he has the protective setting of the drama. This added 
objectivity increases an individual's potential for self-
exploration and insight. During the role-play, good role 
identification enables the players to say what they feel, 
not what they think they should say. This facilitates the 
unloading of feelings and the release of tensions. Tension 
is hard to cope with when the situation is real and charged. 
Role-playing can discharge tension by acting it out, because y 
the personal element is removed. The final, and probably 
one of the most important, value to the role-playing process 
is the ability to get the total participation of all the y 
group members in the problem and the discussion. 
Dramatic material.-- A dearth exists of readyunits of 
dramatic art appropriate for use at the different levels of 
personality development. There is a need for a definite 
body of graded material and method based on the nature of 
v dramatic experience. Pethybridge attempted to interest 
his group of children in dramatic activity. The ensuing 
search for suitable vehicles disclosed the fact that plays 
!/Alan F. Klein, 2£• cit., p. 165-166. 
2/Ibid., p. 156. -
~•• p. 167. 
~d C. Pethybridge, Directed Drama - Practical Methods 
in Dramatic Activity, University of London Press Ltd., 
~ London, p. 9. 
======~~==~F~s~==-~= 
for children were concerned with gnomes, kings, Christmas 
trees, fairies and forests. Most of the material was 
fantasy or fable and too far removed from real life for the 
group's liking. More enthusiasm was incurred for the 
children's "own" play, that is one of their own creating. 
Pertinent dramatic material is even more important 
when drama is used for therapy: 11 The less absorbed an 
individual is in his role, the weaker the spontaneous state, 
the more is that part of his ego which watches the perform-
y' 
ance able to disturb and to disintegrate the procedure." y 
In the search for suitable material Chorpenning suggests 
three areas. Children, she believes, need to explore other 
personalities aside from their own. They would benefit 
from the dramatic experience of the world's great imaginary 
personalities, people that could not exist in the limits of 
time and space. Dramatic material controlled by the sense 
of fact should also be experienced. The child should create 
and act real people carefully consistent with the environ-
ment of the play. In another study the most effectively 
il 
used situations were as follows: 
1. Personal problem situations 
2. General social situations involving lack of social 
skills or problems of prejudice 
1/Psychodrama, 2£· cit., p. 205. 
£/Charlotte B. Chorpenning, 2£• cit., p. 143-144. 
l/Robert Bartlett Haas, 2£• cit., p. 132. 
~~==+=======================================~==~-=---
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3. Freely structured situations drawing on known social 
roles or private role enactments. 
The aforementioned situations are sometimes called standard 
life situations. They may be suggested by particular 
individuals, but they are general enough to be used by y 
people other than those who proposed them. Falling in this y 
same category of prepared material is the problem story. 
It is a story (1) based on a meaningful developmental task 
for the age to which it is presented, (2) no more than 10 to 
20 minutes long, (3) read aloud to the group, (4) effective 
as drama, and (5) realistic in tone, vocabulary, and issues 
for the audience to which it is presented. The reader stops 
the story at the point where there is a dilemma which poses 
alternatives for action. 
For therapeutic purpose, dramatic material should 
present situations which could happen to anyone of the y 
subjects. The situations must be fairly simple and yet 
present the subject with some sudden crisis which will 
necessitate some spontaneous reaction immediately. The more 
fundamental the problem, the more illuminating the reaction. 
Often, problem scenes are dramatized \-lhich have caused 
blocks, frustrations, or inhibitions, with the intention 
that dramatic catharsis will clear these blocks awa~ and 
1/Ibid., p, lOl-106. 
~ge Shaftel, ££• cit., p. 37. 
1/Psychodrama, ££• cit., p. 128. 
f"ii~==#=======-~~~~======'---=-~=======#=== 
healthy integrated action will take place spontaneously. 
Every situation presented for dramatic activity should have 
conflict, controversy, or an obstacle to overcome: "This is y 
the essence of all drama, in fact, of all life." Finally, 
plays are not made appropriate for children generally, and 
particularly children in therapy, by stripping them of 
21 
everything but sweetness and light. A dramatic situation 
is not appropriate if it is made to inculcate the pet 
doctrines of parents or teachers. The function of drama in 
therapy is not to teach a moral. The function is to stretch 
the limits of the child's personality and to thus make him 
more human and more able to improve upon hi.!llself. 
!±/ Some writers agree with Moreno on the premise that 
tragedy, (or drama), to be truly cathartic, has to be 
created by the actor-patients themselves out of their own 
psychic stuff. The simplest psychodramatic technique, 
21 
according to Moreno, is to let the patient start with 
himself, to live through the situations 
which he is involved in his daily life. 
and conflicts with y 
Klein also says 
that problem solving is most effective when problems and 
situations arise from the needs and interests of the group. 
1/Robert Bartlett Haas, 2£• cit., p. 39. 
g(Ps chodrama, 2£• cit., p. ~ 
3 Char otte B. Chorpenning, 2£• cit., p. 146-147. 
Psychodrama, 2£• cit., p. 179. 
~/Ibid., P• 184. ~cit., p. 37. 
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As for the technique for defining and discovering co~~on y 
group problems, Klein makes the following suggestions: 
1. Ask the group to name the obstacles standing in 
the way of their reaching their goals. 
2. Suggest that each member describe one person with 
whom he has difficulty relating. 
3. Request examples of troublesome incidents and an 
accounting of how successfully they were handled. 
There is only one disadvantage to approaching the problem 
of finding pertinent material by relying on the group. 
People don't usually suggest their real problems at once. 
Real problems are sometimes too threatening and often lie 
?) 
below the level of consciousness. Because of this, a group, 
when asked for suggestions, often tell of problems they 
think you expect to hear. The group must be comfortable 
with itself and its leader before the real problems emerge. 
This factor was taken into consideration by the writer when 
preparing the program for the study group. 
3. Previous Use of Drama as 
Therapy with Related Groups 
On the following pages there is a description and dis-
cussion of studies pertinent to the study undertaken here. 
1/fbid., p. 4o-41. 
!1m:; ~: ttj: 
~~=4!=~~=--~~~-~~-~-=====~= ~---------
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For the most part, the writers mentioned in this section did 
not make use of a subjective scientific approach to their 
problem. This is an invalidity occuring in many research 
designs concerned with the use of group methods in therapy. 
The reader is asked to formulate some opinion of the effect-
iveness of drama used as therapy on the basis of subjective 
evaluations by the researchers. It is worthwhile to note, 
however, that many points regarding the advantages and dis-
advantages of the technique are found recurring in the 
writings of many of the researchers. It may be illuminating 
for the reader to take note of these common points in the 
following references. 
Psychodrama with neuropsychiatric patients.-- The article y 
by Boring and Deabler tells of how psychodrama was used at 
a Veteran's Administration Hospital with neuropsychiatric 
patients. The writers called their approach simplified 
psychodrama because a smaller space was used, a less elaborate 
stage employed, and fewer staff members were present than in 
classical psychodrama. It was found in this study that the 
securing of adequate and appropriate situations for the 
individual patient was one of the director's severest tasks. 
Basic, general situations covering common phases of life 
were used. The roles were given out separately in order to 
prevent easy anticipation or foreplanning for the handling of 
i/R. o. Boring and H. L. Deabler, "A Simplified Psychodramatic 
Approach in Group Therapy," Journal of Clinical Psychology 
(October, 1951), 7:371-5. --
t; ~--~ - ,. 
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a role. The following key words for securing spontaneity were 
constantly reiterated: "Say what you feel, not what you 
think." Recording the psychodramatic episodes was found 
helpful. The patient-actor does not always retain a memory 
of the significant spontaneous verbalizations he has made. 
In the play-back of the recording he comes face to face with 
himself in a dynamic life-like situation. He sees himself 
more clearly. The play-back lends itself for more adequate 
discussion also. The writers found the therapeutic values of 
simplified psychodrama to be several. The patients were able 
to share their private world and work through their unresolved 
conflicts. Psychodrama afforded a method of learning through 
social relationships and trial and error, and it enabled an 
awareness of the commonalty of problems. Before discharge 
from the hospital, the patients were helped by psychodrama to 
bridge the distance between the hospital and the outside 
world. 
1) 
Psychodrama in prison.-- Corsini claims that psycho-
drama, a method of action participation, is far superior to 
any other method of group therapy in prisons. He has had 
experience using therapy in four penal systems, in three 
states, over a period of fifteen years. Corsini has tried 
several types of group therapy but finds that only psychodrama 
even approaches the effects of deep individual treatment. It 
is the only method the writer feels reaches the emotions, 
YRaymond Corsini, "The Method of Psychodrama in Prison," 
...• ,. Gr.o.up_rsy.c.h.other.aw D95n~.3..:32..l-J26. 
5o 
_-;: 
:; 
instead of just the intellect. These conclusions by Corsini 
are only meant to apply to the field of correctional therapy 
in prisons, however. 
Psychodrama in~ treatment camp.-- This article con-
tains the observations and experiences of the writers at 
Camp Wediko, a camp for emotionally disturbed children. The 
camp was attended by 30 boys, ages eight to thirteen, all of 
whom were referred by social agencies. Children who have 
severe physical disabilities, psychotic-like behavior, or 
extreme disturbances, are not accepted. The group sessions 
were treated as part of the camp program and were regularly 
scheduled activities. Their therapeutic purpose was made 
clear to the campers. 
The camp therapists used a wide variety of dramatic 
situations with the aim of achieving catharsis primarily and 
a certain degree of insight. It was more profitable for the 
therapist to deal with immediate tensions and problems of 
current adjustment, rather than genetic material. This 
decision was arrived at because of the limiting feature of 
the arbitrary time limit imposed on the duration of the treat-
ment by the length of the camp season. In this study at Camp 
Wediko the therapist merely directed the action, suggested the 
dramatic scenes, and participated with the group in the dramas. 
His relationship with the boys did not become a focal point of 
the therapeutic situation. Discussion was used at each 
1/Nicholas Verven et. al., 2£• cit., p. 291-299. 
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psychodramatic session for several reasons: 
1. To reduce tension enough to permit the group to move 
into a dramatic expression of the problem 
2. To help increase the group's awareness of the 
meaning of the drama 
3. To bring into active participation those members 
who could not make use of the dramatic medium of 
expression. 
One of the immediate consequences of group therapy in a 
camp may be to make the group more difficult for the counselor 
to manage. Therapy may reactivate feelings of anxiety and 
hostility which may disrupt the group and produce acting out 
that frequently persists outside the therapeutic situation. 
However, psychodrama was found to elicit less tension and 
anxiety among the members of the group than group therapy. 
There seemed to be a less charged relationship with the leader 
than in group therapy, and therefore, there existed fewer 
problems of transference. The writers also found that psycho-
drama was treated like a game by the camp members. The 
campers were able to describe situations and express feelings 
which would otherwise excite more guilt or anxiety. The 
feelings were real, the situation was pseudo-real, therefore 
there was no fear of retribution. One danger was noted by 
the writers. Psychodrama demands spontaneity, creativeness, 
and inventiveness. The group is not always receptive and may 
let the procedure degenerate into a free for all with an 
52 
unbridled expression of feelings. However, the opinion of 
the writers is that in a treatment camp psychodrama seemed 
generally helpful in reducing group tensions and diminishing 
anxieties stemming from the daily crises of camp living. On 
occasion, they also found it to have marked therapeutic value 
for the individual camper. 
Anne Ancelin Schutzenberger is known as a pioneer in 
11 industrial sociodrama. She has worked in the field since 
1952. Her first study was devoted to the problems of re-
adaptation to work of semi-delinquent adolescents from the 
Parisian slums. The results of her work were considered very 
successful. Vandalism was stopped and better job adjustment 
was promoted. 
Spontaneity training was used at the New York State y 
Training School for Girls with good results also. Observers 
were amazed because the girls, during the training, looked 
far more intelligent than their I. Q.'s would indicate. The 
spontaneity training was credited with making the girls look 
and act better oriented toward life, more inspired, more real, 
and wiser. 
Drama techniques and their results when used with 
juvenile 
Davidoff 
delinquents.-- The purpose of the study described by 
:v 
and Noetzel was to observe the reaction of juvenile 
1/Sociometry and the Science of Man, ££• £1i., p. 470. 
2 Ps chodrama, ££• cit., p. 152. 
Eugene Dav doff and Elinor s. Noetzel, The Child Guidance 
pproach to Juvenile Delinquency, Child Care Publications, 
New York, 1951. 
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delinquents to play, story, puppet and drama techniques in 
comparison with the reaction of average school children of 
the same age. The delinquent group was made up of repeated 
offenders of both sexes. The age range was from 13 through 
17 and the I. Q. range was from 70 through 100. A total of 
100 children were observed in groups of 15 for four months. 
The public school children in the schools of Oneida, Syracuse, 
and Fulton were utilized as the normal control group. Their 
age range was also from 13 through 17. This writer will 
discuss only that part of the program concerned with dramatic 
techniques as that is most pertinent to the present study. 
The delinqtt:lnt group was asked to produce a play, with 
a free choice of material permitted. The only successful 
attempt at drama made by any group, however, was a radio 
amateur hour. Most of the members chatted audibly without 
attempting to make any contribution to the program. Destruct-
ive criticism and antipathy were in evidence, and during all 
the programs individual activity went on oblivious of the 
group activity. The leader finally suggested that each 
person in the group write a play or cooperate in making up a 
play. All the children agreed but produced either nothing or 
unfinished material. Any finished material was found to be 
completely deficit in ideas and imagination. This was 
entirely different from the reaction of the normal children 
in the schools. These children were eager, offered many 
suggestions, worked well together, and sl10wed ingenuity. .c.ven 
- :~;---:. ·-
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the slower and shyer children in the control group participated 
willingly in some way. 
When the creation of plays by the delinquent group was 
found to be unsuccessful, the group was given one-act plays to 
read and act in. Parts were assigned and members were asked 
to read the parts. The majority of the group wouldn't read 
the lines and showed no desire to do so. It is significant to 
note here that at the end of one of these given plays the 
control group was satisfied with the 11happy ending." The 
delinquent study group wanted to add another scene to this 
play so that they could actually see the previously implied 
punishment of one of the characters. The study group relished 
the enactment of this scene and helped it along by joining in 
the pummeling. Generally, the conclusions arrived at were 
that the school children: 
1. Were interested in the plays 
2. Liked to portray characters 
3. Were not as insistent as the delinquents on 
particular roles 
4. Showed good group effort 
5. Enjoyed listening as well as participating 
6. Attempted to write plays more frequently than the 
study group 
7. Expressed mature imagination 
8. Showed sympathy, which was lacking in the delinquent 
study group. 
-.-. -=---·_.,.·---=--.:·- --
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This writer does not choose to evaluate the afore-
mentioned study in the light of the expressed purpose of the 
author, but rather to discuss the implications of the findings 
as regards this present study. The experience of the writer 
in observing and working with delinquent groups would tend to 
support the findings of Davidoff and Noetzel pertaining to the 
behavior of their study group. Disorganized and disintegrated 
group activity and a complete lack of motivation are the two 
biggest obstacles a group leader, working with delinquents, 
must overcome. The thesis that the same approach used 
successfully with the normal children in the control group 
would be feasible with the delinquent study group was certainly 
proven fallacious. The complete permissiveness of letting the 
children select and/or write their own play in the beginning 
served to bring on the group disintegration that is so close 
to the surface in delinquents. Even when plays were selected 
for the study group, they were not chosen to fit in with the 
study group's particular needs. The plays chosen were used 
with both the control and the study groups. This factor 
certainly added to the validity of the conclusions of the 
researchers, but it did not promote successful results with 
the delinquent group. The implications of the study, there-
fore, are manifold in their negative aspects. For anyone 
planning to use drama as therapy with delinquents, Davidoff 
and Noetzel show quite clearly the techniques that are not 
successful. 
56 
1-.1 
Group therapy liith juvenile delinquents.-- Gersten 
describes a study he undertook for the purpose of investigating 
and evaluating changes in observed behavior and in emotional, 
intellectual, and social adjustment in a group of male 
delinquents. The boys were institutionalized and participated 
in group therapy for approximately 20 weekly sessions. The 
subjects were 44 boys at the New York State Training School. 
The age range was from 13 through 17 and the I. Q. 1 s ranged 
from 71 through 105. The experimental group was composed of 
two groups of seven boys and one group of eight boys. The 
control group consisted of 22 boys also. The experimental 
group showed measurable signs of greater progress toward 
adjustment than the matched control subjects, after 20 weeks. 
This conclusion was reached by administering standardized tests 
of intellect, achievement, and personality. Also, recordings 
of group therapy sessions were taped and judged by a panel of 
four staff members. It was their conclusion that the boys in 
the experimental group experienced emotional release, gained 
initial insights, and advanced in emotional security and social 
maturity. 
The first meeting of the group was mainly an introductory 
and orientation period. The leader concentrated on establish-
ing rapport and structuring the situation. He told the boys 
that the meetings were designed to assist them to "prepare 
ycharles Gersten, "Group Therapy with Institutionalized 
Juvenile Delinquents, 11 The Journal of Genetic Psychology 
( 1952) , 80:35-64. - -
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themselves to return to the community on a permanent basis 
as soon as possible." The leader also suggested that during 
the week the boys write down problems appropriate for dis-
cussion. He was permissive and accepting, and he recognized 
and reflected the feelings of the boys. However, the leader 
did not apply strict non-directive methods. An eclectic 
method of therapy was adopted, avoiding the extremes of the 
authoritarian and completely non-directive methods. The 
leader encouraged the boys to talk about any subject. However, 
although the boys spoke quite openly, they rarely proposed a 
definite topic for discussion. The leader nearly always found 
it necessary to start the discussion. One of the chief needs 
recognized in therapy with delinquents is to expose the boys 
to socially acceptable principles without reproving or 
scolding, moralizing or preaching. This was done through the 
selection of articles which the leader read to the group. 
Spontaneous role-playing was also used in two group sessions. 
'rhe boys showed a willingness and ability in spontaneous play-
acting that was remarked upon by the staff members. 
After the first six sessions the leader felt the necessity 
of providing activities to help the boys feel less self-
conscious in their discussions. Handicrafts, leather and clay 
were used for this purpose. Boys who had been reluctant about 
group sessions because they 11 had nothing to say" were eager to 
be present after the introduction of the handicrafts. The 
leader and the panel of judges all agreed that from then on 
58 
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more group interacting and more free and uninhibited dis-
cussion occurred. 
This study by Gersten seems to make good use of objective,, 
scientific methods. It is interesting to note that in this 
experiment, as in many others with delinquents, an activity 
type of therapy elicited better response from the boys than 
the classical group therapy technique of sitting around a 
table and talking. 
Releasing creative powers of delinquents.-- In his book y 
Slavson reports the activities, experiences, and knowledge 
gained through the work at the Hawthorne-Cedar Knolls School 
conducted by the Jewish Board of Guardians at Hawthorne, New 
York. The school was designed for residence treatment of 
delinquent boys and girls. The policy at the school is to 
give the children freedom, status, participation, and responsi-
bility. Freedom is differentiated from license by Slavson. 
He says that license, the unbridled expression of instinctual 
urges, is not freedom, "it is destruction and destructive." 
The philosophy of orthopedagogy, corrective re-education, is 
applied by the school also. It is believed that youngsters 
whose waywardness is a reaction to unfavorable home, school, 
and community conditions can be rehabilitated for society 
through just such a method of re-education. 
Slavson justifies the use of art in therapy by explaining 
ys. R. Slavson, Re-educating the Delinquent Through Group 
and Community Participation, Harper and Bros., New York, 19>4, Chapter VII. 
-= 
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art as a form of expression and a medium of communication. He 
says that some people can communicate more easily in artistic 
media than in language: "Grimaces, expressions of the eyes, 
stance, posture and movement frequently reflect more of the 
inner life of a person than do words." The dramatic shop at 
Hawthorne-Cedar Knolls School is one way in which the school 
utilized the medium of art as therapy. The group theatre was 
used for teaching play-acting and also was employed as a means 
for discharging inner stress and conflict, learning to work in 
a group, acquiring skills, and satisfying needs for acceptance. 
Many youngsters who couldn't be reached by other means 
responded to the dramatics and the personality of the dramatic 
director. One of the dramatic exercises used was to suggest 
that the group members explain and enact the following 
emotions: love, hate, greed, ambition, cooperation, honor, 
loyalty, temptation, and cowardice. It was found that 
dramatics helped the young people clarify their ideas and 
helped them toward self-understanding. 
Psychodrama used ~ ~ diagnostic-therapeutic technique y 
with delinquents.-- Lassner describes his experiment using 
psychodrama at the Red Wing State Training School for Boys 
in Minnesota. The average population at the school is 400, 
and the writer was the sole psychologist at the school at the 
time of the study. The procedure differed from Moreno's 
psychodrama insofar as it relied on prepared scripts, a regular' 
cast of actors, and a series of rehearsals. The grouping was 
60 
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according to age and playwriting units were created of between 
three to six boys. No subject was considered taboo and the 
choice of subject was left up to the boys. The boys applied 
for playwright and acting positions and the selection of 
actors was made by the groups from a list of volunteers. The 
writer supervised rehearsals and performances and delegated 
the technical details of production to other willing members 
of the group. Following the performances, group discussions 
were held with all the participants. The discussion sessions 
were disguised as parties given by the school in acknowledg-
ment of the boys' contribution. During discussion the writer 
praised the authors of the plays and the cast and asked them 
what they thought of the productions. The leader, (the 
writer), asked provocative, not suggestive, questions. Family, 
school, courts, delinquency, and institutions were the topics 
most discussed. 
The project was carried on for only a short time, there-
fore no extensive follow-up of the subsequent adjustment could 
be made for all cases. Three case studies showing immediate 
changes of observable attitude were presented in the article. 
The following positive results were noted in these cases: 
1. Cathartic effect 
2. Precipitation of insight 
3. Identification with and satisfaction in fictitious 
roles 
4. Utilization of drama as an outlet for pent-up feelings. 
===·===-····=== 
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The author concluded that dramatic techniques (1) facilitate 
and accelerate treatment, (2) reach larger numbers of subjects, 
and (3) facilitate more revealing and less inhibited group 
discussions, 
Conclusion,-- As evidenced in the research, group treat-
• 
ment, and particularly group treatment using dramatic technique$ 
is still in a somewhat experimental stage. However, most 
'writers will agree that there are unique advantae;es to this 
type of therapy. Group treatment with delinquents is another 
fairly unexplored area, Again, though, there are several 
factors involved in group experience with delinquents that are 
almost universally agreed upon. This chapter has endeavored 
to acquaint the reader with the background material so that 
the purposes, practices, and results of the present study may 
be more readily comprehended, 
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CHAPTER III 
PLAN OF PROGRAM 
1. Introduction 
In planning and carrying out the program used with the 
study group, the writer was guided by several principles. One 
was the knowledge that 11 teaching 11 does not achieve the desired 
results in a creative experience. The deep recesses of the 
personality are touched and satisfactions are achieved only 
through the work and the relationships with the adults 
y' 
involved. Secondly, group pressure was used whenever possible 
to modify the behavior of individuals in the group. It is 
well known that adolescents desperately want to be accepted 
by each other, so the approval or disapproval of the group is 
?J 
the most powerful force in modifying their behavior. Thirdly, 
the writer kept in mind that in a limited setting the emphasis 
in group therapy is on clarification of feeling and increasing 
awareness of one's self in relation to others, rather than 
ll insight into deeper motivations. 
The specific plan of each weekly session was arrived at 
l}s. R. Slavson, Re-educating the Delinquent Through Gr54p and 
Community Participation, Harper and Bros., New York, 19 , 
p. 129. 
g/Barbara H. Wright, Practical Handbook for Group Guidance -
for Leader-Advisers of Homerooms, Common Learnings Classes, 
·. and Clubs, Science Research Associates, Chicago, 1948, p. 173 • 
. l/Nicholas Verven et al., "Modified Psychodrama and Group 
Therapy in a Treatment Camp," The International Journal of 
Group Psychotherapy (July, 195br": 6:3:295. _ ----·-- -
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through the interplay of three forces: 
1. The information gained from the research 
2. The suggestions of experienced group therapists 
consulted by the writer 
J. The expressed desires of the boys in the study group. 
Information~ the research.-- A thorough discussion of 
this material may be found in the preceding chapter. It is 
worthwhile to note that although suggestions of technique were 
to be found throughout the literature, appropriate situations 
and problem stories were, of necessity, constructed by the 
. writer. 
" 
A combination of techniques were used with the study group.· 
1) 
• The role test, suggested by Moreno, was adapted for use in 
the first session as a warming-up procedure. In Moreno's 
study the child was asked to enact 15 roles. The auxiliary ego 
served to guess what each role was and helped the child enact 
the role. The roles were chosen from over 40 suggested by a 
panel. The instructions were to show what the role is and what: 
the person in that role does. The adaptation of the role test 
for the study group appears further along in this chapter. 
The most commonly used technique was that outlined in y 
Klein's book on role-playing, as follows: 
1. Pick a familiar problem of interest to the group. 
1/J. L. Moreno, Psychodrama, First Volume, Beacon House, New 
York, 1946, p. 163. 
, 2/Alan F. Klein, ~ Playing in Leadership Training and Group ,~roblem Solving, Association Press, New York, 1956, p. 122-
123. 
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2. Enact different solutions. 
3. Involve the audience. 
4. Cut when the point has been made. 
5. Discuss and evaluate the proceedings. 
6. Re-enact if necessary. 
As part of this technique the writer introduced the problem 
11 
story in several sessions. According to Shaftel the problem 
story had been used with mentally retarded children and handi-
capped children. Because of its success with these groups, 
and because it offered one of the best techniques for warm-up, 
the writer felt it to be a worthwhile device for use with the 
study group. The problem story fulfilled another important 
requirement of a group guidance session. It was one of the 
simplest devices to aid in gearing the session to the funds-
?) 
mental concerns of the adolescent boys in the study group. 
Admittedly, the plan of each program originated from the 
writer more often in the beginning of the experiment. As 
rapport developed and interest grew, the boys became more 
closely involved in the plans for each meeting. 
Suggestions from people experienced in the ~·-- The 
plan for each meeting was decided upon the day of the meeting. 
No advance planning was undertaken for several reasons. As 
the program progressed, less of what the writer planned and 
l/George and Fa?nie R. Shaftel, Role Playing the Problem Story 
An Approach to Human Relations in the Classroom, An Intergroup 
Education Pamphlet, National Conference of Christians and Jews, 
1952, p. 61. 
?}Barbara H. Wright, ££• cit., p. 138. 
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more of what the boys suggested took place during the drama 
group meetings. Furthermore, many times the writer consulted 
with people more experienced in the field. The proceedings 
of the meetings were discussed for the purpose of gaining 
insight about the group and the group relationships. Often, 
these discussions would influence the conduct of subsequent 
meetings. Another reason for the conferences was simply to 
gain more information about delinquents, group therapy, and 
psychodrama. 
Mr. Louis G. Maglio, director of the Citizenship Training 
Group, offered invaluable help in the area of understanding 
delinquent patterns of behavior. His knowledge of delinquent 
boys stems from 23 years of experience in group work and case-
work and 13 years of experience at the Citizenship Training 
Group. 
;: 
Dr. Alice Fleming, director of the Boston Juvenile Court 
unit of the Judge Baker pilot program for training methods in 
work with delinquents, was a source of information in the field; 
of group dynamics. Dr. Fleming has had experience leading 
therapy groups at Boston State Hospital and the Industrial 
School for Girls at Lancaster. She is staff psychiatrist at 
the Judge Baker Guidance Center in Boston and the Cape Cod 
Child Guidance Clinic. 
Dr. Nicholas Verven, psychologist at the Boston Juvenile 
Court unit of the training program, was consulted for suggest-
ions in the areas of group interaction and psychodrama. 
Dr. Verven is staff psychologist at the Judge Baker Guidance 
-= ... ,.~- -- -- - .. ----- ----4" 
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Center and director of group psychotherapy there, He is a 
consultant in group psychotherapy in the public school system 
of Arlington, Massachusetts, and has had experience leading 
groups in the Children's Services unit of the Department of 
Neighborhood Clubs, 
The writer also consulted with Mr, Francis Macomber at 
the Massachusetts Mental Health Center, Mr. Macomber has been 
using psychodrama there for many years with several types of 
groups. 
The possibility of witnessing a demonstration of psycho-
drama was not realized, It was learned that Boston State 
Hospital and the Massachusetts Mental Health Center had been 
using psychodrama up until early 1958. However, the technique 
was not being used at the time this study was undertaken 
mainly because of the dearth of experienced leaders and 
adequate facilities, 
" 
Meetings planned :!?z the study p;roup,-- As has been already: 
noted, the progress of the group meetings was marked by an 
increased desire on the part of the boys to have the material 
of each meeting originate from themselves, A more detailed 
account of how this came about may be found in the summaries 
following, 
2. Plans and Summaries of the Meetings 
The meetings took place in the auditorium of the Young 
Men's Christian Union. The room is extremely large and has 
a raised stage at one end, The space used by the groups was 
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delimited by placing nine or ten chairs about 18 feet from 
the base of the stage, facing it, The action moved from the 
auditorium floor to the stage at the will of the boys, The 
only properties used at each session were two bridge chairs 
and a bridge table, 
Part of the first meeting was spent introducing the 
program to the boys, Both groups and the entire staff met 
in the crafts room. After an introduction by Yw. Maglio, the 
writer outlined the plan and purpose of the program, The 
justification for the program was explained by reminding the 
boys that dramatics had always been part of the training at 
the Citizenship Training Group whenever there had been the 
necessary leadership, The purpose of the program as presented 
to the boys, was to get some practice using dramatic techniques 
with a goal of presenting a program for parents and friends, 
Both explanations were realistic and meaningful and were 
recognized as such by the boys. In the past there have been 
dramatic groups and Parents' Nights as part of the agency 
program. It was decided not to introduce the group sessions 
as an experimental therapy technique for several reasons, 
Primarily, delinquent boys are extremely suspicious of 
authority figures and feel quite sensitive about taking part 
in any experimental procedures, They need a concrete goal 
in an activity, and one that is within their realm of interest, 
Furthermore, anything avowedly therapeutic is very threatening 
to the delinquent because it confirms his suspicions that he 
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is mentally unsound, The activities at the agency are 
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repeatedly represented to the boys as helping them to help 
themselves in solving their problems. Therefore, any part of 
the program is automatically credited with the same aim. 
The following plans and group reports are presented to 
aid the reader in some evaluation of the experimental dramatic 
techniques used. The demands of time and space necessitated 
summarizing the plans used by the leader and the records kept 
of each group's proceedings. The terms writer, leader, and 
director are used interchangeably in the reports. 
The first meeting.-- The plan for the first meeting 
included a discussion of the purpose of the group and an 
outline of the type of activities that could be expected. The 
technique of the problem situation and problem story was 
explained. For purposes of warming-up the participants, 
pantomime was discussed and then attempted. Each boy picked 
a folded piece of paper from a dish and then tried to communi-
cate the role on the paper to the audience without speaking. 
The roles used were those of: (1) traffic policeman; (2) 
poker player; (3) basketball player; (4) teacher; (5) newsboy; 
(6) drunk; (7) truck or taxi driver; (8) janitor; and (9) boy 
doing shopwork. It was then suggested that anyone who so 
desired could pick one of the other roles portrayed and re-do 
the pantomime for the purpose of adding to the portrayal. The 
balance of the first meeting was spent presenting the first ]} 
problem story, enacting the ending of the story, and dis-
~ 1/The problem story for the first meeting will be found in 
______ Appendix B. 
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cussing the enactment. A summarization of the hour's proceec~ 
ings and some preparation for the next week was also planned, 
Both groups reacted with interest to the presentation o. 
the purpose and activities of the program and to the techniqt 
of pantomime, They showed their interest by spontaneously 
adding to the discussion and explanation by the leader. 
During this first meeting of both groups, hands were raised 
to signify a desire to speak, As the meetings progressed 
the boys began to speak without waiting to be recognized by 
the leader, At first this deteriorated into chaos with everj-
one speaking at the same time, However, toward the end of 
the first eight meetings there were times when verbal inter-
action occurred without the authoritarian limit of hand-
raising at one extreme and without the total disorganization 
of everyone speaking at the other extreme. 
After the pantomime roles were selected by the boys ther 
was some hesitation about volunteering for the first enact-
ment. The leader found it necessary to help the first "vol-
unteer" by encouraging a boy who was known to be an extrovert 
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to portray his role first, After the first boy there was lit le 
or no trouble getting the other boys to enact their roles. I 
each group there were several boys who then volunteered to 
re-do a different role than the one they originally selected, 
There was one limitation to this initial technique. Some of 
the boys were complete non-readers and could not even read th 
single word on their slip of paper. Fortunately, the leader 
was able to recognize these boys' hesitation for what it was 
i: 
and the disaster of an initially defeating experience was 
averted. 
When the story was read to the groups, volunteers were 
immediately forthcoming to play the roles of boy, doctor, 
teacher, and principal. The first group only had time to 
play the story through, with very little chance for evaluation 
and discussion. They did agree that their enactment, instead 
of solving the problem, had ended with the boy in the story 
finding himself in more trouble than at the beginning of the 
enactment. This was often to be the case in future meetings 
when the action was left completely in the hands of the boys. 
They would punish the delinquent, or truant, or runaway, (who 
was themselves), either by making the authority figures 
extremely arbitrary and strict or by making the boy completely 
incorrigible. Most of the group members were able to develop 
and leave this extremely masochistic-sadistic stage of acting 
by themselves, other members needed the cues of the director 
to keep from having the action disintegrate into sheer punish-
ment. 
The second group had more time to enact the problem story 
solution and discuss it quite completely. Their enactment was 
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quite different because of a very insightful portrayal of a 
"helping" doctor by one of the more mature boys. SpontaneouslY".~ 
the members in the audience identified the "doctor" in the 
story with a staff member of the agency who plays a big brother! 
role with the boys. The discussion centered around the problem: 
of finding a sati~factory means of discipline in a school 
'= '"' ·--· 0 ,,~~=~·-~~=~-·"~~- -- - -·--.,-==-=--=-=-=-=· =+-=;=== 
~: 
setting. Most of the boys voiced the strong contention that 
there must be some punishment when a wrong is committed. At 
the same time they agreed that no matter what the punishment 
is, the wrongdoer will feel put upon. They freely discussed 
their own punishments for misdeeds at school and spoke about 
their feelings in connection with them. The subject of 
trouble at school is one which was so closely identified with 
by the boys that the leader found it necessary to lead the 
discussion only minimally and could reflect feelings most of 
the period. 
One positive factor appeared during the first session in 
both groups and continued to appear in all the group meetings. 
The group members who were not actively participating in the 
drama were extremely involved in it vicariously. This was 
shown in many ways. The boys would shift seats to follow the 
action across the stage and would cue the actors by shouting 
out suggestions. Facial expressions, exclamations, and body 
movement often expressed excitement and hilarity and sometimes 
annoyance and disgust with the proceedings. 
The second meeting.-- The plan for the second meeting 
included a review of the previous week's incident, a re-
enactment of the solution, and a comparison of the enactments. 
The resl;of the meeting was spent reading the second 
story, role-playing the ending, and discussing the 
problem 
solution. 
Usually the discussion following the role-plays was 
" YThe problem 
Appendix B. 
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story for the second meeting will be found in 
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initiated by the leader in the following manner. The actors 
were asked to comment on their own behavior and the solution 
they had arrived at. The audience was asked to respond, never 
to the actors themselves, but to the roles. Suggestions for 
different solutions were encouraged. After these leading 
questions and some reflection and clarification of statements, 
the leader was able to let the responsibility for the dis-
cussion rest with the group members. 
The first group was again punitive tOl,Jard the boy in 
their re-enactment, but the discussion was somewhat more 
fruitful in bringing out positive suggestions about handling 
the situation. The second story was read and volunteers spoke 
up for the roles. It may be noted here that in the first two 
meetings the most eager volunteers were those who asked to 
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play the authoritarian figures in the stories. The first 
enactment disintegrated into overt aggression against the 
father in the story. The criticism during the discussion 
pointed out that the boy was extremely disrespectful and forced 
the father to discipline him. A suggestion was made by one 
of the group to enable a "happy ending" and the re-enactment 
with this solution satisfied the group. This ending required 
the boys to admit their wrongs, but promise to be good, and 
the father in a burst of understanding invites the boys to 
have their poker game in the house. The important part of 
this solution, as brought out by the boys, was that the happy 
ending could be achieved only by having all the characters 
" The writer felt that this group was poorly integrated 
during this meeting. The group members seemed to pay attention: 
and become involved only when they were acting or talking and 
much disorganized talk and laughter persisted throughout the 
hour. However, during this meeting, as in most of the others 
to follow, the leader set little or no limits on the talking. 
The only time complete quiet and attention was required during 
the group sessions was at the very beginning and ending of the 
meetings. Sometimes this control could be achieved by simply 
waiting for the boys to censure each other and quiet each 
other. There were other times when interference by the leader 
was desired ~ the group. One of these times was on the 
occasion of an argument that threatened to disintegrate into 
a fist fight between two of the group members. The other boys 
said nothing but looked instead at the leader, clearly 
indicating that it was the leader's job to protect the boys 
from each other. 
The second group discussed the previous week's solution 
and considered it satisfactory. There was a good deal of 
discussion regarding the doctor's role and several boys voiced 
the opinion that the boy who played the doctor seemed more like' 
a psychiatrist than a medical doctor. This led into a pro-
cedure which re-occurred throughout the group meetings. This 
procedure was to try to bring the leader into the discussion 
by directing questions regarding opinion and feeling at her. 
During this second meeting questions about who the leader was, 
~~---=-==· ===========--' =-=-==== 
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~ (a psychiatrist?), and what she was trying to do, were tenta-
/ 
tively brought up. As the meetings progressed and the boys 
felt that they could speak more freely, the questions grew 
more specific. The leader learned that vague or general 
answers were not satisfactory and were derided and dis-
believed. 
The second problem story was presented to the group, and 
upon the suggestion of one of the members, enough roles were 
created so that the whole group could take part in the enact-
ment. Because of this a boy who had never been expected to 
participate in the group sessions took part in the role-play. 
This boy had been distinguished in other group activities by 
marked retardation and withdrawal from contact with the other 
group members. Part of the action was initiated on the stage, 
with the other players below stage level. The director was 
the only spectator. The enactment of the solution of the 
problem story reached an impasse with just the father and boy 
actors on the stage, stubbornly clinging to their lines. At 
this point the director found it necessary to "cut" and in 
the ensuing discussion the boys were able to talk out the 
reasons for their rigidity and offer suggestions that might 
help the action along. 
The third meeting.-- The plan for the third meeting 
included a discussion of the basic elements of drama. It was 
shown that with a simple plot or dramatic situation a story 
can be created. The director presented the boys with a basic 
--.- -·· ·-tr- ---- -----·- ·.,-·-- .. --- ··-y~ ... 
plot and the main characters. Then volunteers were called 
for, and two sets of actors were allowed to remove themselves 
from the group in order to prepare their role-play. The rest 
of the group remained and discussed what they would expect to 
see and learn through the enactments. Each set of actors 
presented their own interpreation of the situation. In the 
ensuing discussion the enactments ;rere compared and inter-
viewing techniques were discussed, (the situation involved an 
interview for admission to the Marines). More pantomime was 
also planned for but neither group had enough time left for 
this activity. 
The first group presented two different versions of the 
interview. Both were criticized as unrealistic. One version 
showed a sullen boy who answered in a manner calculated to 
displease. The other version portrayed a sergeant asking a 
boy if he wants to join the Marines, and upon receiving an 
affirmative response the sergeant terminates the interview. 
The last version was enacted by two of the more intelligent 
group members and was followed by much knowing laughter on 
the part of these two boys. 'rhe leader interpreted this 
behavior as a testing mechanism and accepted it as such. 
However, it was later suggested to the writer that this 
behavior and the reaction of the second group was simply a 
·-----=-
way of showing annoyance and disappointment because the leader 
had followed two dramatic problem stories with a more or less 
1/The problem situation for the third meeting will be found 
,j in A,ppen_dix B. 
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sterile interview situation. This theory was subsequently 
borne out through discussion with both groups. 
The first group was able to make positive progress in 
the interview situation by relating individual experiences 
in different kinds of interviews, A re-enactment incorporated 
these ideas and vlas considered successful. 
The second group also presented two versions of' the 
situation, Both versions disintegrated and had to be cut by 
the leader, Each set of actors complained that they did not 
know how to conduct an interview and in a Guardedly hostile 
way claimed that it was the leader who should tell them what 
to do or say, 'The boys' annoyance was also shown by forcing 
the leader to discipline one of the group members. The group 
members offered ideas about making good impressions in social 
contacts but again protested that they did not know anything 
about interviewing. One of the most extroverted members 
suggested he interview two boys at a time and choose between 
them according to their reactions. This verbal tour de force 
is indicative of this boy's behavior. In this meeting and 
future meetings he often attempted to dominate the proceedings 
and behave like an auxiliary therapist. The session was 
concluded with the boy accepting both interviewees, 
The fourth meeting,-- The plan for the fourth meeting 
included a review of the general purpose of the program and 
more discussion about the elements necessary for entertaining 
drama. The director read the fourth problem situation and 
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asked for volunteers. The main characters, the two boys, 
were developed for identification by having the group members 
create their appearance, background, and motivation in answer 
to warm-up questions by the leader. The technique used for 
the role-play was to start the enactment from the beginning 
of the story and have the director cue the other characters 
in. 
Both groups responded very eagerly to the technique of 
warm-up described above and ended by creating two boys very 
much like themselves. The projection carried through to the 
areas of dress, speech, schooling, home situation, and reasons 
for running away. Even with the cueing, both groups could not 
restrain themselves from showing extreme overt hostility and 
aggression against the character of the drunk. It was necessa~ 
to cut the role-play of the first group because of the time 
factor. In the discussion that follo;red it was suggested that 
the priest arrange to have the boys and their parents meet and 
act as a mediator. This was acceptable to the group. The 
general feeling was that the boys would return home if the 
meeting was handled in the right way because they really 
didn't want to stay away. In the few minutes left for prep-
aration the leader proposed the idea of enacting a courtroom 
drama the following week. The boys responded enthusiastically 
and suggested the examples of courtroom drama they have seen 
on television. 
1/The problem situation for the fourth meeting will be found 
,, in Appendix B. 
:: 
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In the second group the two group members who acted the 
part of the boys used the situation to play out their own 
fantasies and ignored the cueing. They "rolled" the drunk 
and disregarded the priest. They explained afterward that 
with so much money taken from the drunk, nobody could have 
stopped them from running. The other group members disagreed 
and offered suggestions as to what argument might persuade 
the runaways to go home. Most of the suggestions offered 
centered around the theme of guilt over hurting parents by 
running away. One boy, however, reacted very violently to 
this argument, placed his hands over his ears and said that 
he had heard that argument so many times that it would 
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probably encourage him to keep on running. In the re-enactment 
the boy who played the priest was extremely authoritarian 
and almost bodily forced the runaways to go home. 'This led to 
a discussion by the group about discipline used, supposedly, 
for "their own good." When the leader suggested a courtroom 
drama for the following week the group expressed a desire to 
do a murder mystery or detective story role-play. One boy 
suggested that the detective story be enacted one week and 
the trial scenes the week after. 
The fifth meeting.-- The plan for the fifth meeting was 
different for both groups. The first group was to develop a 
courtroom drama, role-play it, and discuss it. The second 
group was to develop a detective story drama, role-play it, 
and discuss it. The same technique was used with both groups 
to develop the plot and story line. Each group was asked to 
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~ name the types of characters needed for each drama and then 
to describe the role these characters play, for example: 
:: 
judge, lawyer, defendant, witness, private detective, police, 
and others. Then the groups set the scene, volunteered for 
the parts, and role-played dramas of their own creation. 
During the previous meetings the boys had many times 
complained that they needed women or girls in their dramas. 
The feeling at the agency was that it was not desirable at 
the time for the boys to play feminine roles since there were 
so many problems of male identification already. It had been 
suggested by people who had used psychodrama that the leader 
take an active part in the role-playing. According to many 
sources this is one of the best ways for the leader to direct 
the action and also one of the best ways to gain the con-
fidence of the group. Because of the leader's inexperience 
in group therapy and in the use of dramatic techniques, this 
procedure of leader participation had not been used. However, 
this meeting both groups demanded that their respective types 
of dramas have a woman in them. The leader then agreed to 
play the roles outlined for her by the group. 
The first group created enough roles so that their entire 
group participated. The story centered around defending a 
boy who was accused of murdering his girlfriend. The witness 
for the prosecution was the boy's father. Host of the hour 
was spent interrogating the witness for the defense, (the girl, 
played by the leader). The action ended by finding the boy 
guilty. The group accomplished this by playing the roles of a ' 
. --- --;-------:r;---,_··--:""C'-----· -· 
~ punitive judge, an undependable witness, an untrustworthy 
jury, and a rejecting father. Everyone expressed dissatis-
faction with the role-play in the discussion, however, so it 
was suggested that the boys try a re-enactment the following 
" 
week. 
The second group created a detective story centered 
around the robbery of a jewelry store. The leader was asked 
to play the gun moll who sets up the robbery by "casing" the 
store. After the initial scene of the robbery several scenes 
were enacted following the pattern of a typical "cops and 
robbers" chase. Although there was a good deal of resistance, 
the boys playing the thieves bowed to group pressure and 
agreed to let themselves be apprehended. 
During this meeting, in both groups, several factors of 
the role-playing situation appeared more strongly than ever 
before. The plot of the action and the characters developed 
were almost a complete projection of the group members. There 
were times in meetings to come when the leader's influence 
was felt, but this was only when: 
1. It was necessary to suggest themes for enactments 
2. Clarification of a role was needed 
3. The action threatened to dissolve into punitiveness 
too often. 
In this meeting also the themes of sexual and aggressive 
fantasies toward the leader were expressed more freely, 
verbally, by the boys. This was probably facilitated by 
81 
-r.-~~--"" _____ -- -------- -- -
~ using the less threatening technique of attacking the role 
the leader was playing rather than the leader herself. These 
themes reoccurred many times in the following meetings and 
were accepted by the leader as integral and necessary factors 
in the group therapy situation. 
The sixth meeting.-- The plan for the sixth meeting was 
different for both groups. The first group was to re-enact 
the courtroom drama played the previous week, with a solution 
more satisfactory to the group. The second group was to 
follow-up their detective story with a courtroom drama involv-
ing the same characters. 
The first group spent their hour composine and role-
playing a courtroom drams. The type of offense and the 
witnesses were different from the previous week. The leader 
played the defense attorney. Without stepping out of her 
part for any directing, the leader, through her role, was 
able to manipulate the action so that the positive feelings 
of the group could be expressed. The defendant, according to 
the group, was to be a boy with a juvenile record. Using the 
technique of leading questions the leader elicited answers 
from the defendant showing him as a boy who had made one 
mistake, "gone straight, 11 and now was a leading member of the 
community. The defendant was adjudged "not guilty" by the 
group. T':"1e boys' extreme satisfaction with this solution of 
the role-play was expressed in many ways. One boy, who played 
the prosecutor, was extremely upset with the course the action 
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~ was taking. He wanted a conviction and repeatedly interrupted 
:: 
and attacked the leader verbally in her role as defense 
attorney. The entire group, however, moved to control him 
each time an objection .vas made. The atmosphere was less 
charged with tension than the preceding week when punitive 
action had been carried out against the defendant. The boys 
identified with their roles better and showed this by perform-
ing very well in them. Their looks of pleasure and words of 
encouragement were ever present during the time the director 
was role-playing her very supporting and moral defense 
attorney. 
It is the writer's feeling, borne out in consultation, 
that the time had come when the group wanted the leader to 
commit herself, and show herself as someone who could supper t 
and care for the delinquent while still being a moral law-
abiding person. The previous week the leader, in her role, 
had identified too closely with the delinquent pattern of 
behavior and it had been anxiety provoking for the boys. 
Everyone who has worked with delinquents agrees that they are 
constantly trying to elicit behavior that will pull the 
therapist down to their own level. The therapist's problem 
is to be able to serve as an ego-ideal and still reach the 
delinquent and communicate his acceptance of the delinquent's 
need to act out anti-socially. In this instance the leader's 
delinquent acting out the previous week enabled the group's 
acceptance of her directing the role-play into positive, 
;; 
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non-punitive channels by her interpretation of the role of 
defense attorney this week, 
The second group spent the entire hour in discussion. 
They treated the subjects of crime, criminals, and justice 
and talked a good deal about: 
1. The inequality of the law as it is applied differently 
to people with wealth and prestige than to others 
2. The bigger the crime, the easier it is to get away 
with it as in the instances of Luciano, Capone, and 
today 1 s union bosses 
3. The corruptness of public officials in general, and 
police officers in particular 
4. The inevitability of the continuance of rackets like 
the numbers racket and other forms of gambling as 
long as there are people. 
Half the group was involved very heatedly in this discussion, 
while the other half 11 suffered" through the hour. :Hany 
questions were directed at the leader demanding her opinions 
regarding the above topics. Although the leader was able to 
reflect many of these questions and re-direct them back at 
the group, many had to be answered at the insistence of the 
boys. The discussion ran over-time and finally had to be cut 
by the leader. Again the topics of who the leader is, and 
what the purpose of the group sessions are, were discussed, 
It may be interesting to note here that one of the 
strongest supports for the program, to the writer's thinking, 
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~ occurred during this meeting. One of the boys who had been 
in the first group had gone to court the previous week and 
had his case dismissed. He was no longer on probation of any 
kind. It is often true that the boys will come back to the 
Citizenship Training Group to talk, play checkers, or finish 
a crafts project, but they 1vill rarely take part in any of 
the group activities. However, this boy attended the dramatics 
program this meeting and even participated by playing the role 
of the judge in the first group's enactment. 
The seventh meeting.-- The plan for the seventh meeting 
was different for both groups. The first group was to be 
allowed to suggest and carry out their own ideas in a role-
play without any direction from the leader. The second group 
was to create and role-play a courtroom drama. 
The first group had several new boys in it. Because of 
this and because of the minimal participation by the group 
leader, this meeting was marked by a good deal of disorgan-
ization. The members all spoke at the same time, broke off 
in little cliques and talked to each other, and at times rose 
from their seats to yell at each other. Several ideas were 
suggested for role-plays and the one which received the most 
enthusiastic support was the proposal to enact a gang fight. 
The group spent half the period explaining to each other and 
to the leader many of the special rules of gang behavior. 
They discussed the usual reasons behind gang fights, the job 
of the gang mascot and gang leader, and the result of gang 
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"rumbles." Some of the new members seemed a little uneasy 
at first, and then pleasantly surprised at the comments 
made by the group members in the leader's presence. It was 
decided that the group would divide themselves into two 
gangs and that the role-play would consist of a lead-up and 
then follow through of a gang fight. Pantomime was suggested 
so that no member would be hurt. However, the temptation to 
act out physically was too great and the leader found it 
necessary to cut the action and separate three of the boys. 
During the role-play both the leader and group members 
noticed that half the group did not participate. This could 
be explained by the fact that many of the boys are not 
members of gangs, know little or nothing about them, and 
have no interest in them. Also, many delinquents fear that 
aggressive physical contact will result in either their 
being hurt or seriously hurting others. The rest of the 
meeting was spent discussing the need for role-playing 
situations which would enlist everyone's interest and 
participation. 
The second group developed and acted out a courtroom 
drama. The leader played a witness for the defense and 
enough roles were created so that the entire group took 
part. This type of role-play again proved itself one of 
the most absorbing and interesting to the group members. 
The action was developed so fully by the boys that at the 
end of the hour, instead of perfunctorily finishing the 
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enactment, the leader suggested that the boy playing judge 
adjourn court and the group pick up the role-play the 
following week. One interesting facet of the drama was that 
the boys usually create fictitious names for the characters 
in a role-play, but they used their own names this week. 
However, the accused was given the name of the assistant 
director at the agency, and the victim was given the name of 
the director. After the group meeting was over, three of 
the boys eagerly informed the director of the agency of the 
content of the role-play. This was done in the group 
leader's presence and with a good deal of pleasurable 
excitement. It is possible that some feelings of guilt 
were engendered by the expressions of hostility in the role-
play against the authority figures in this agency, and this 
was one way of relieving it. 
The eighth meeting.-- The plan for the eighth meeting 
was different for both groups. The first group was again 
to be allowed to suggest and carry out their own ideas in a 
role-play. The second group was to continue and bring to a 
conclusion their courtroom drama. 
The first group suggested enacting several scenes 
showing different methods of shoplifting. Discussion pre-
ceded the enactment. The group planned to show boys "casing" 
the store, "lifting the goods," and selling the stolen 
articles to other boys. However, the action as planned did 
not go any further than the first incidence of shoplifting 
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The store detective apprehended the boys, called the police, 
went to visit the home, and brought the offenders into 
Juvenile Court. Much of this was done in pantomime. The 
boy playing the store detective proved to have a very 
creative imagination and a gift for mimicry. This was only 
his second group meeting but because of his ability he led 
the rest of the boys through an enactment that was, for the 
most part, of his own creation. The juvenile court scene 
was played with a good deal of slapstick, hostile humor. 
Some of the group members objected to this and asked the 
leader to intervene. However, the leader merely suggested 
that the group decide whether they wanted to play the 
enactment as a comedy or a realistic drama and then proceed. 
The group decided on the latter course but could not control 
their expressions of hostility. They played out the scene 
as a "comedy" and all members of the group showed signs of 
extreme vicarious enjoyment. Seeing such things as the 
judge hitting anyone who approached his bench with his belt 
and the defendants remove their shoes and place their feet 
on the judge's bench moved the group to great hilarity. 
However, in the discussion following the enactment the 
group agreed to role-play the action again the following 
week as a realistic drama. 
The second group began the previous week's courtroom 
role-play at the beginning. The situation was the same, and 
most of the actors played the same roles. However, a change 
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in the group necessitated some new roles. The boy playing 
the defendant asked the leader to play the defense attorney. 
Again the drama was not completed because of the very 
creative performances of the witnesses and prosecuting 
attorney. 
It is interesting to note the testing situation the 
leader found herself in. In both groups the boys want to 
know whether the leader is another feminine figure, like 
the feminine figures they have known, who will desert and 
reject and defeat them. Naturally a verbal assurance to 
the contrary would be meaningless to these boys. One way 
of testing the leader's position is through the role-play. 
The leader's part in the role-play for this particular 
meeting was perhaps more challenging than usual. The boy 
playing the defendant confessed to the crime. It was now 
the leader's job to show herself as a supporting figure by 
her defense, but also as a law-abiding figure by her defense 
tactics. These dual needs of the group were met by entering 
a plea of guilty and asking for the mercy of the court. The 
leader proceeded to show the crime as unpremeditated, 
brought about by outside pressures and extreme anxiety. 
Even so, many of the group members showed themselves intent 
on punishing the deed without any thought of the doer. Again 
the vicarious involvement of the group was so great that the 
the leader found it necessary to suggest the action be 
continued the following week, as the group had run ten 
minutes over-time. 
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By this eighth meeting certain dynamics of the group 
situation were found to be occurring repeatedly and 
commonly at each meeting. Rarely was there a passive 
observer. Either, on the suggestion of the boys, enough 
parts were created so that everyone could participate, or 
such was the vicarious involvement that no member of the 
audience could be called passive. The boys would lean 
forward, cry out excitedly, laugh, and join the action 
spontaneously. Because of the emotional identification 
the leader rarely found it necessary to ask for a role-
player or ask for participation. There were always volun-
teers. It is also meaningful, in terms of group interaction, 
that after the first two meetings, the second group took it 
upon themselves to return the chairs and table to their 
proper places after the hour was over. This was done with-
out any suggestion by the leader and by the entire group. 
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CHAPTER IV 
SUMMARY OF FINDINGS 
1. Limitations of the Study 
In surveying the published material Gorlow et al. 
found that there is very little in the way of scientific 
analysis and controlled research in the field of the group 
therapeutic process. Most of the research findings are 
obtained on an empirical basis. The nature of the group 
therapeutic process is such that a truly scientific approach 
to evaluation of it presents many difficulties. The writer 
found many of these difficulties inherent in the present 
stud~ and therefore the findings presented in this paper 
were arrived at empirically. 
Control group.-- There was no control group in this 
study for several reasons. It would have been impossible 
to use the experimental program with half the boys and not 
with the others. So much suspicion and fear would have been 
engendered over the splitting of the group that the resist-
ance of the boys would have prevented the establishment of 
a therapeutic milieu. Furthermore, because of the nature 
of the agency, neither the control nor the study group could 
~Leon Gorlow, et al., The Nature of Nondirective Group 
sychotherapy an Experimental Investigation, Bureau of 
Publications, Teachers College, Columbia University, New 
York, 1952, p. 19. -
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have been kept constant. The flux of boys entering and 
leaving their first stage of probation would have upset any 
semblance of scientific validity as far as the make-up of 
each group was concerned. The use of the program with two 
completely different groups in two succeeding years was 
suggested. However, the reality factor of time limitation 
for the writer negated this possibility. 
Reports of meetings.-- The presence of other people, 
observers, during the group meetings was found to inhibit 
group activity and prevent free expression. The possibility 
of having tape recordings of the meetings or notes taken by 
a recorder was discarded, again because of the nature of the 
group members. Even so there were speculations on whether 
the leader was writing down everything said or whether the 
comments made were added to each boy's record. It must be 
kept in mind that the behavior of each boy while on probatio 
determines the length of his probation. Many things reveals 
in the group meetings could have prolonged probation for some 
of the boys. Knowing this, any recording of the proceedings 
would have been received with a good deal of suspicion and 
distrust. This does not completely negate the possibility 
of recording, however. With time, enough of an understandin 
and acceptance of the program could develop so as to facili-
tate the presence of a person who would take notes on the 
proceedings. It must be noted here that any account of the 
proceedings would have to include a report of physical 
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interaction as well as verbal interaction in order to be 
meaningful. y 
Group leadership.-- Shaftel feels that real success 
in directing role-playing is likely only after training. 
Actual participation in sociodrama by the leader would be a 
helpful training technique. The writer had never had 
experience in a role-playing situation or in a straight 
group therapy situation. However, knowledge of good dis-
cussion procedures and steps in non-directive counselling, 
plus experience in such classroom techniques as dramatic 
play and drama production, also contribute to a skillful y 
guidance of role-playing. The writer's experience as a 
classroom teacher did help to develop some of the latter 
techniques. 
2. Conclusions 
It must be stressed here again that the gaining of deep 
insight into motivations and the revelation of significant 
early developmental material were not the aims of this 
program. The therapeutic value of the program was to be 
measured by: 
1. The establishment of a relationship with the group 
leader and with other group members 
2. The incidence of strong emotional reactions in 
1/George and Fannie R. Shaftel, Role Playing The Problem 
Story An Approach to Human Relations in the CI8Ssroom, An 
Intergroup Education Pamphlet, National Conference of 
Christians and Jews, 1952, p. 71. 
£/Ibid., p. 73. 
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relation to the material used in the drama and 
discussion 
3. The productivity of the group in discussion in terms 
of who participated, how much voluntary participatior 
occurred, and the material brought up in the dis-
cussion. 
The writer's observations outlined in the preceding chapter 
would seem to offer evidence that each one of these aims was 
being met to some degree even in the first eight meetings of 
t~ groups. 
The following material is included for the purpose of 
supporting the observations made by the writer. The director 
of the agency and one of the group leaders were asked to 
summarize their opinions of the value of the program. The 
opinions are based on personal observation and communication 
with all those involved. 
Regarding the attitude of the boys toward the program, 
it was felt that: 
11 The boys themselves responded very enthusiasticall 
and were most anxious to take an active part. Those who 
were somewhat apprehensive about this activity soon 
found it to be enjoyable and educational." 
"The boys seemed to like the program from the very 
first. They liked the idea that they could act the 
part of authorities such as lawyer, judge, police, 
parents, etc. They liked the situations that they had 
9l.t. 
to try to figure out." 
Regarding the value of the experience it was felt 
that: 
"Through this activity some of the boys were able 
to gain some insight into their behavior, attitudes, and 
actions and thus were aided, with other disciplines, 
in rehabilitation to useful and decent citizenship." 
The boys 11 • • • • agree that it gives them a 
'big idea' of what is going on around them. (A more 
mature outlook) , 11 
The most meaningful evaluation of a therapeutic 
program can be gained only from a follow-up study. Slavson 
says that the "major result of correcting personality mal-
formations is a decrease in the child's problem-producing 
propensities." The writer feels that this pilot program has 
revealed enough positive results to justify further study 
along related lines. In this way a really scientific 
evaluation of the program could be undertaken and unforseen 
potential could be realized. 
ys. R. Slavson, An Introduction to Group TheraRy, Inter-
national Universities Press, Inc., New York, 19 3, p. 182, 
1 
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APPENDICES 
APPENDIX A 
RATING SHEET 
The boys will be separated into two groups in preparatior 
for Dramatics, which will begin on Monday, January 26. One 
of the reasons for separation is to obtain a balanced group 
of boys, including those who are more extroverted and active, 
and those who are more introverted and withdrawn. From your 
observations of the boy in group activities and particularly 
in group discussion, will you please place a check next to 
his name under the appropriate column. 
NAME 
VOLUNTARY 
PARTICIPANT 
PARTICIPATES 
WHEN CALLED UPON 
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NON-
PARTICIPANT 
APPENDIX B 
PROBLEM STORIES AND DRAMA~IC SITUATIONS 
The first meeting.-- Dick hated school. He was fourteen 
and in the eighth grade. For as long as he could remember he 
had gotten nothing but trouble out of school. When he went 
to school he got in trouble in the classroom. The teachers 
thought he was noisy and fresh, and he suspected that they 
thought he was pretty stupid too. He himself wasn't too sure 
whether he had it "up there" or not, but then he figured he' 
probably never find out either. He didn't really get a 
chance to learn in school, not that they tried to teach him. 
They were too busy yelling at him, and accusing him of every 
thing that ever went wrong. Sure he was responsible for some 
of the things, but they shouldn't blame him all the time. 
Why school even caused him trouble when he didn't go! They'd 
send the attendance officer after him and his parents would 
start yelling at him and it would turn out to be just one big 
mess. 
One morning Dick got up and just felt he couldn't face 
school. Some of the guys were going in town and he thought 
he'd join them. But he must have let his thoughts show some 
way or other, because Dick's mother decided that this was the 
morning she would take him to school. Well he was sunk - but 
he wasn't going to get stuck in classes all day. He'd gotten 
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out of classes before by pulling the "sick bit," he'd try it 
again -but he'd be a little smarter this time. He slipped 
two blotters out of his desk, left the room, wet the blotters 
and shoved them into his shoes, Then he returned to his home 
room and started his act. Oh, he was sick, he felt bad, rea1 
bad. Of course Mr. Stark didn't believe him. Why should he, 
Dick had pulled this act before. But this time Dick did looM 
a little flushed, and sure enough his head felt hot. So 
Mr. Stark took Dick to the school doctor. The doctor was 
suspicious too, and before Mr. Stark could say anything the 
doctor started to really lay it into Dick. Before long 
Mr. Stark interrupted and said that this time it was possible 
that Dick wasn't faking. The doctor agreed to take Dick's 
temperature and when he did and saw the thermometer, he was 
shocked. He also was a little ashamed of himself, after all 
he had really given it to Dick, Well he apologized to Dick 
and told him that he'd have to lie down on the cot, because 
according to the thermometer Dick was really a sick boy. But 
here was the catch! The doctor insisted that Dick take his 
shoes off before he lay down - Dick protested - the doctor 
insisted - Dick gave every excuse he could think of, but it 
was no use. So he took his shoes off. The minute the 
doctor and Mr. Stark saw the blotters Dick knew he had had 
it. They said they were through with him and marched him 
off to the principal's office threatening him with terrible 
things to come. 
Dick entered the principal's office and -
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The second meeting.-- Eddy was walking home from school 
one day feeling very sorry for himself. Boy he sure had bad 
luck, even his lucky penny didn't seem to do any good any-
more. Here he was, almost sixteen, and yet he had another 
two years of school facing him. He was sick and tired of 
the kid stuff they dished out at school, he wanted to be out 
working, or something, making a little money, doing big thing 
like the other guys. All his friends were already sixteen, 
and their folks had let them quit school. Why Frank, his 
best friend had a real neat job working down at the sheet 
metal plant. And speaking of Frank, there was another 
example of his bad luck. Now that Frank wasn't going to 
school anymore Eddy would never get to see him! His old man 
had warned Eddy to stay away from Frank or else. Just 
because Frank had been down to court a couple of times. 
With each step thet Eddy took t01.rard home he felt worse 
and worse, and he got madder and madder. The nerve of his 
old man - he wouldn't let Eddy quit school, and he wouldn't 
let Eddy see Frank either. Well Eddy would show him! He 
knew that the boys were having a game that night down in the 
project basement, and he was pretty sure that Frank would be 
in on it. Eddy wasn't going to miss out on this. 
That night, after the house had quieted down, and every 
one was in their own room or out for the evening, Eddy 
slipped out the door and down the stairs to the street. He 
ran quietly down the block, next to the buildings - he wasn' 
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going to take any chance of someone seeing him and telling 
his old man. Eddy entered the project building, found his 
way downstairs to the laundry room, and saw that the poker 
game was already in progress. Frank was there, and boy was 
Eddy glad to see him. The two boys talked a while, then 
bought into the game and started to play. Eddy realized 
almost right away that he had forgotten to bring his lucky 
penny with him. He was panic-stricken; he figured he might 
not be too good with the penny but without it he was lost --
he'd have to go back to the house to get it. But how could 
he leave the game now without the other guys finding out 
why and laughing at him, and he was also running the risk 
of getting caught by his old man either entering or leaving 
the house. Eddy took Frank aside and explained the situatio 
to him, good old Frank. He was really a pal. Frank made 
some excuse to the other fellows and then went along with 
Eddy, promising to be the lookout. The boys reached Eddy's 
house without being seen. They opened the downstairs door 
and were almost to the top of the stairs when Eddy's door 
opened and standing in the doorway was Eddy's old man. 
The third meeting.-- The two characters in this inciden 
are a marine recruiting sergeant and an eighteen-year-old 
boy. The sergeant has been interviewing people all day. It 
is four o'clock in the afternoon, he is tired, and he sees 
a long line of expectant recruits in the waiting room. He 
has been in the marines for sixteen years, and has been a 
Boston Univerait¥ 
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recruiting sergeant for the last five years. He has seen 
many boys pass through the doors of his interviewing room 
and feels that he is a good judge of character. The boy is 
graduating from high school in a week. He has wanted to 
join the marines since he was twelve. Most of the men in 
his family have been in the marine corps and he would like 
to make the marines his career. He has never been intereste 
in anything else, and if he doesn't get accepted into the 
corps he has no idea what else he would do. 
had his physical and passed the examination. 
He has already 
Everything 
depends on the answers he gives and the impression he makes 
during this interview. He has one major problem though, 
when he was fourteen he got into some trouble with the 
police, and he has a juvenile court record. He knows that 
the sergeant has this information. He also knows that the 
sergeant has the information that since that time he has 
not gotten into any further trouble and that he has good 
recommendations from the people at school and at the court. 
He realizes that he must sell himself during this interview 
and impress the sergeant with his eagerness to make good in 
the marine corps. 
The fourth meeting.-- The two main characters in this 
story are two teen-age boys. Their names are Tom and Dick. 
As the play opens they are on their way to school. As they 
walk to school they begin discussing things that are happen-
ing at school and at home that are bothering them. With 
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every step they take they get more and more disgusted and 
angry and finally they decide that they can't face another 
day at school or at home, so they decide to run away. They 
realize that they have one big advantage - both their parents 
work all day and can't be reached by the school. Therefore 
they have a whole day's start. The boys aren't too sure 
where they want to go, or what they want to do. They head 
into town figuring that they might meet some of their older 
friends there who will help them decide what to do with 
themselves. The first problem they have to solve is to get 
some money for food and transportation. 
As they are cutting through some alleys in town, they 
come upon a drunk curled up next to a wall, sleeping it off. 
He is snoring loudly. They decide to roll the drunk, 
figuring that he's too far gone to know what is happening to 
him. As they are searching through his pockets he wakes up 
and starts to yell at them. He can't quite get up or yell 
loudly enough to get help, but he tells them such a hard 
luck story and frightens them so, that they agree to leave 
him alone. 
The boys have cut through some back alleys and are now 
proceeding down Washington Street. Suddenly they feel a 
hand on their shoulders, and a voice with a thick Irish 
brogue asking them why they aren't in school. It is a 
policeman, and he proceeds to question them about school, 
where they are going, and what they are doing in town. The 
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boys tell a good story and the policeman is satisfied and 
lets them go. 
The last person the boys meet is their neighborhood 
priest who is in town doing some shopping. He is a pretty 
good guy, and although he knows they are running away, he 
doesn't threaten to reportthem, but instead takes them in 
for a soda and tries to find out what the trouble is. The 
priest and the boys talk for some time and when they are 
finished, the boys decide to • • • • 
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